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Context and Nature of Review

Visit Date

3/4/2019
Mid-Cycle Reviews include:

The Year 4 Review in the Open and Standard Pathways
The Biennial Review for Applying institutions

Reaffirmation Reviews include:

The Year 10 Review in the Open and Standard Pathways
The Review for Initial Candidacy for Applying institutions
The Review for Initial Accreditation for Applying institutions
The Year 4 Review for Standard Pathway institutions that are in their first accreditation cycle after attaining
initial accreditation

Scope of Review

Mid-Cycle Review
Federal Compliance
On-site Visit

Federal Compliance 2018

Institutional Context

White Earth Tribal and Community College Context

 Overview

White Earth Tribal and Community College (WETCC) is a two-year institution located east of Mahnomen,
Minnesota.  The institution was chartered by the White Earth Tribal Council on October 7, 1997 by Resolution
#038-97-005.  The Charter designated WETCC as a not-for-profit tribally-controlled educational institution of
higher learning. The institution was granted membership by the American Indian Higher Education Consortium
(AIHEC) in 1998 and was  designated as a Land Grant Institution in 2002.  White Earth Tribal and Community
College was granted initial accreditation by the Higher Learning Commission in 2008. Its most recent reaffirmation
of accreditation was in 2014-15. The purpose of this visit is to conduct a Year 4 Comprehensive Evaluation that
includes an embedded monitoring report addressing combined assessment/ persistence (core components 4B and
4C) to ensure continued progress on these matters with emphasis on integration with the Academy expectations and
resolution of the SMS/IPEDS issue.  Further, IAC has asked that the report contain a systematic assessment plan
delineating: a) The cycle of assessment for each institutional outcome with timelines, the names of responsible
individuals/committees for collection and analysis of data and program improvement reports b) Report on progress
in implementing the assessment plan.

The programs of study and courses offered by the White Earth Tribal College are reflective of the College’s Mission
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and Vision Statement and Purposes.  These programs include a 2-year Associate of Arts degree (AA) with areas of
emphasis in:  Native American Studies, Human Services, Business, and Environmental Science.  Education will
remain as an emphasis to maintain the 2 + 2 program with University of Minnesota.  The  teach out plan began
Summer 2018.

WETCC focuses on providing culturally relevant learning that includes general education requirements to allow
students the opportunity for employment, workplace advancement or transferability to a four-year institution. 
Examples of academic programming directly related to Anishinaabe culture, values and traditions include courses
such as: Anishinaabe Art-Beading, Contemporary Native American Sewing, History of White Earth, Anishinaabe
Culture, Tribal Government and Ojibwemowin all of which fulfill various WETCC general education program goal
requirements. Coursework within the degree programs are embedded with Anishinaabe history, culture, and
traditions that are documented in course syllabi. 

Mission, Vision, Purpose and Values

The institution has articulated a powerful mission statement that is appropriately focused and succinct. “The White
Earth Tribal and Community College is an institution of higher learning dedicated to academic excellence grounded
in Anishinaabe culture, values, language and traditions.”  The WETCC Vision is stated as “Gidinwewininaan
gibiniwidoomin niigaanakeyaa – We are carrying into the future the way that we are given.”

The purpose of the College as stated in the Charter is to “enhance and contribute to the personal and professional
growth of the White Earth Reservation while preserving the Anishinaabe language, history and culture.  The
purposes of the College have expanded over time and are now stated as follows:

 * The College will present learning as a life-long process of discovery of knowledge embedded in the
intellectual disciplines and the traditions of the Anishinaabe people.

* The College will support the self-determination of the Anishinaabe people through the preservation and
promotion of our history, culture, and language.

* The College will seek to address the social, political, and economic needs of the White Earth Reservation
through programs that encourage service to the community.

* The College will promote a philosophy based on the Seven Teachings of the Anishinaabe.

The campus and community members know the mission, believe in the mission, and live the mission.

 Board and Governance

The Council of Trustees governs the College.  The Charter indicates that the 9-member board will consist of 7
voting members.  The COT require 6 of the 7 voting members be White Earth Tribal Member or descendant.  There
are two ex-officio, non-voting members of the Tribal Council.  Currently these members are the Chairperson and
the Secretary/Treasurer of the Tribe. Pursuant to the Bylaws, a quorum of the seated members of the Council are
responsible for appointment of new members.  

It appears that Board members act appropriately, administration carries out the intent of the Board, and the
evidence indicates that there is no inappropriate influence over the Board's decisions or normal operations. Board
by-laws indicate that the Council of Trustees is to hire the president and delegate the day-to-day management of the
institution to administration and faculty of the college.
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Leadership

From 2013 to 2019 White Earth Tribal and Community College experienced numerous changes in leadership as it
had 4 presidents and 2 interim presidents.  This affected the progress of the College because different leaders had
different priorities and thus there was not consistent and sustainable support to implement positive changes.  Also,
due to actions of the President in 2013 the Higher Learning Commission changed the institution’s accreditation
status to “Accredited on Probation” from June 2013 to June 2015.

In September 2018 the current President of WETCC was installed.  The new President is a well-respected member
of the White Earth Tribe. This has provided stable leadership and ongoing support for the mission-driven operation
of WETCC.  Much has happened since the new President was hired. Efforts are underway to enhance the
implementation of the strategic plan, to continue to strengthen the college’s financial position, improve assessment
of student learning, conduct and analyze program review and improvement, and enhance efforts to improve
persistence, retention and completion.

The College understands it role to serve the public and the White Earth Tribe through providing services to the
greater community.  Partnerships have been strengthened with external stakeholders that include the White Earth
Tribe, Mahnomen Public School District, the Minnesota State System of Colleges and Universities, and the
Shooting Star Hotel and Casino.  These alliances foster lifelong learning and the development of job skills to fill
critical needs in the local communities and workforce.  The collaborative efforts also expand access to educational
opportunities and create operational efficiencies by sharing costs and services.  Specific examples include: 
providing tuition waivers for cultural classes, tuition waivers for elders (also waivers for fees and books), and free
cultural workshops and events for the public such as Maori weaving, Snow Snake Storytelling, Water Ceremony
and Change of Season Feast. College facilities are available to external groups, often without cost.  The College also
provides space to the White Earth Reservation Adult Basic Education Program.

Volunteering and giving back to the community is a priority for WETCC.  Staff and students are encouraged to
volunteer in the community whenever possible.

Enrollment Profile

The 12-Month Undergraduate headcount for 2018-19 was 227 students, of which 129 (57%) were full-time students
and 98 (43%) were part-time students. This an increase of more than 100 students since 2013-14.  The Indian
student headcount in 2018-19 was 162 (71%) of the student population.  Seventy-seven percent of students are
female and 23% are male.

There is an extremely high poverty rate within the reservation and the surrounding area. Ninety-seven percent of the
student body receives financial aid.  There is also a significant number of students who require developmental
coursework to prepare them for success in college-level courses.

Strengths

A powerful mission statement, vision and purpose statements that are embraced by the College and the
community and drives the daily operations of the institution
The infusion of Anishinaabe history, culture, language and traditions throughout the curriculum
A beautiful facility
Inclusion of the campus and tribal communities in the strategic planning process, which even involved
students leading focus groups
Mutually beneficial partnerships with external stakeholders
Persistent efforts to resolve longstanding issues through a commitment to continuing improvement
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 Opportunities for Improvement

Efforts to continue to improve financial resources and management
Maintaining stability in key positions across the College
Increasing student enrollment
Improved data definitions, collection and analysis
Assessment of Student Learning Outcomes
Program Review
Student Retention, Persistence and Completion
Strategic Planning
Systemic efforts to improve WETCC’s performance

 

Interactions with Constituencies

Academic Dean
Adjunct Faculty (6)
Admissions Coordinator
American Indian Higher Education Consortium Club Chair
American Indian Higher Education Consortium Club Member
Bookstore/Procurement Manager
Council of Trustees Members (6)
Cultural Assistant
Cultural Coordinator
Dean of Student Services
Executive Assistant to the Academic and Student Services Deans
Extension Coordinator
Extension Director
Extension Educator
Extension Special Projects
Facilities Manager
Faculty (2)
Finance Consultant (former Finance Director)
Finance Director
Finance Specialist
Financial Aid Coordinator
Former Financial Aid Coordinator
Human Resources Director and Special Projects Director
Information Technology Coordinator
Librarian
Member of WETCC Foundation Board (former Interim President of WETCC)
President
Registrar
Security Officer
Student Senate Chair
Student Senate Vice Chair
Student Success Coach
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Students (15)
Tribal Secretary/Treasurer (also a member of the COT)
White Earth Human Services
 

Additional Documents

 

Academic Catalogs (2016-17, 2017-18, 2018-19)
Academy for Assessment of Student Learning Staff Comments on Applying Institutions (WETCC)
Bemidji Pioneer: May  24, 2013 “Faculty, staff firings At White Earth College spur  protest”
Course schedules:  Fall 2018 and Spring 2019
Credit for Experiential Learning form
Data sheet with summary statistics (head count, retention, persistence, graduation, student demographics)
Degree pathway for Associate of Arts degree
Duluth News Tribune: August 17, 2014 “New President at White Earth College optimistic about the future”
General Education Program rubric
Higher Learning Commission Student Survey Results 2/1/2019
HLC Resource Library - Policy and Procedures
http://www.mntransfer.org/pdfs/ransfer/PDFs/transfer/PDFs/MNTC.pdf
Job Description for WETCC Director of Finance
List of all advisory committees for programs.  For each, please send members’ names, organization they
represent, and minutes from meetings since last comprehensive visit
List of all committees, with names/titles of members, the committee’s mission or purpose statement, and
minutes of all meetings since last comprehensive visit
List of all faculty – full-time, part-time, dual credit.  For each person:  name, status (full- or part-time),
education (degrees & additional graduate courses), courses taught in Fall 2018 and Spring 2019, years
teaching experience at WETCC.
List of professional staff.  For each:  name, title, education, professional credentials related to position
Monthly department reports for (1) Cultural Department; (2) Student Services, (3) President’s Office (with
Development, Marketing, Facilities, Security, and IT); and Academics/Student Services
Position Announcement for WETCC Director of Finance
Position Announcement for Executive Assistant to the WETCC President
Program review/assessment reports since last comprehensive visit
Summary of transfer students from WETCC to Bemidji State University
Table of General Education (program) learning outcomes, with associated course(s)
Tribal College  Journal of American Indian Higher Education -  www.tribalcollegejournal.org
WETCC Higher Learning Commission Accreditation History
www.wetcc.edu
www.whiteearth.com
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1 - Mission

The institution’s mission is clear and articulated publicly; it guides the institution’s operations.

1.A - Core Component 1.A

The institution’s mission is broadly understood within the institution and guides its operations.

1. The mission statement is developed through a process suited to the nature and culture of the
institution and is adopted by the governing board.

2. The institution’s academic programs, student support services, and enrollment profile are
consistent with its stated mission.

3. The institution’s planning and budgeting priorities align with and support the mission. (This
sub-component may be addressed by reference to the response to Criterion 5.C.1.)

Rating

Met

Evidence

The Mission Statement for White Earth Tribal and Community College was established with the
development of the College in 1997 and remains the same today with minor changes. The most
significant changes were made in 2015 as a part of the strategic planning process. At this time the
College requested a change of status from the Council of Trustees and the Higher Learning
Commission to become a community college in order to expand is educational offerings to better
meet the needs of its constituencies.  In preparation for the 2019 4-Year Evaluation the mission was
reviewed and it was determined that the mission statement is still relevant. Through interviews with
the Council of Trustees, administration, faculty, staff, students, and community stakeholders, it is
evident that the mission is understood, respected, and embraced by all.

The institution has articulated a powerful mission statement that is appropriately focused and
succinct. “The White Earth Tribal and Community College is an institution of higher learning
dedicated to academic excellence grounded in Anishinaabe culture, values, language and traditions.” 
The WETCC Vision is stated as “Gidinwewininaan gibiniwidoomin niigaanakeyaa – We are
carrying into the future the way that we are given.”  The visit to the College demonstrated how the
mission guides the day-to-day operations of the College and is embedded into every aspect of the
institution.

As evidenced in the White Earth Tribal and Community College Catalog, the programs of study and
courses offered by WETCC are reflective of the College’s Mission Statement and purposes. The
College offers the Associate of Arts degree.  Until recently there were five areas of focus but now
there is a single program with multiple areas of emphasis. The College changed programming in
Summer 2018 and began offering culturally relevant general education requirements at that time
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with the teach out plan for the emphasis areas.  Examples of academic programming directly related
to Anishinaabe culture, values and traditions include courses such as:  Anishinaabe Culture, Tribal
Government and Ojibwemowin Language, all of which fulfill various general education program
goal requirements.

White Earth Tribal and Community College’s enrollment profile is consistent with the mission of the
institution, which is defined as a Tribal College requiring at least 51% Native American enrollment.
Although the majority of the students are Native American, White Earth Tribal and Community
College operates as an open enrollment institution allowing both Natives and non-natives to attend. 
There is an extremely high poverty rate within the reservation and the surrounding area.  There is
also a significant number or students who require developmental coursework to prepare them for
success in college-level courses.  Student support services to assist low income students include
financial aid, tuition waivers for those who meet requirements and personal financial counseling. 
Services to assist with college readiness include Tutoring, Disability Services, Veteran’s Services,
Academic Advising, assistance with technology proficiency, and Adult Basic Education.  A Student
Success Coach was recently hired to help students to receive the support that they need to be
successful.

The addition of the Cultural Coordinator was added to the Organizational Structure in 2017 “to
support the WETCC mission by providing college-wide operations for enhancing Anishinaabe
culture into the organization’s functions” and is “responsible for planning, conducting and
implementing cultural programming, educational and cultural opportunities”.  The Cultural
Coordinator serves as a member of the President’s Cabinet, provides co-curricular activities for
students and serves as an adjunct faculty.  She has been integral in the creation of a learning
community which fosters understanding and appreciation of the Anishinaabe culture, values,
language and traditions by creating a cultural immersion environment for students, faculty, staff and
the community.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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1.B - Core Component 1.B

The mission is articulated publicly.

1. The institution clearly articulates its mission through one or more public documents, such as
statements of purpose, vision, values, goals, plans, or institutional priorities.

2. The mission document or documents are current and explain the extent of the institution’s
emphasis on the various aspects of its mission, such as instruction, scholarship, research,
application of research, creative works, clinical service, public service, economic development,
and religious or cultural purpose.

3. The mission document or documents identify the nature, scope, and intended constituents of
the higher education programs and services the institution provides.

Rating

Met

Evidence

The mission of White Earth Tribal and Community College along with the vision, purpose
statements and values are clearly articulated in publicly available documents such as the Academic
Catalog, Student Handbook, Faculty Handbook, and Employee Handbook. The mission documents
are also prominently posted on the College’s website (www.wetcc.edu) and on the WETCC Facebook
page. In addition, the mission is posted in a variety of locations around campus. White Earth Tribal
and Community College administration, faculty, staff, and students make a conscientious effort to
ensure that the mission of the College is understood and is incorporated in all programs and co-
curricular activities.  Changes to the mission statement were made in 2015 to achieve clearer
alignment between WETCC practices and its mission.   The concern was that the original mission
was too narrow and limiting.  The following rationale was provided to the Council of Trustees and
the Higher Learning Commission to justify the Substantive Change of State for the College.  The
changes were made to:

“broaden the College’s capacity to serve the community by providing additional educational
opportunities such as: Continuing Education Units (CEUs), certificate programs, jobs training,
job readiness and personal enrichment opportunities
strengthen the alignment with the College’s vision, goal and purpose of serving the needs
identified by the community
open the scope of services the College can provide and ideally increase the student base as
additional services and/or trainings are offered
the mission statement focuses on Liberal Arts which does not provide opportunity or space for
additional education opportunities that are demanded by students and/or community members”

It was also further acknowledged during the campus meetings that the inclusion of Anishinaabe
language, history, and culture is driven by the mission statement and is imperative to the well-being
and continuation of Anishinaabe traditions. It was stated in several group meetings that the
Anishinaabe language is not fluently spoken by many and there is an urgent need for the College to

White Earth Tribal & Community College - Final Report - 5/7/2019

Page 9



continue to fulfill the need and the wants of many to not only teach the language but to keep the
history and the culture alive and respected.  This is accomplished by WETCC through instruction,
research, community services, and their economic development efforts. 

The Extension program serves as a bridge to the community to connect traditional teaching with the
land to promote self-reliance.  The efforts by the Extension Program promote student recruitment by
bringing people to campus and also outreach to the community through cultural workshops and
events.  The program also provides co-curricular activities for students through activities such as
community gardens and food preservation.

A review of the 2018 Cultural Activity Report provided many examples of ways that WETCC
demonstrates its dedication to academic excellence grounded in Anishinaabe culture, values and
traditions.  Some examples include: Campus Smudging every morning, making of 108 smudge kits
for students, Hand Drum Making (along with drum sticks and drum bags), Moccasin Making,
Medicine Sharing, Spirit Pole Rising & Feast, Ojibwe Language Quiz Bowl, Beading Circle and
Kanickanick (Traditional Tobacco) Making.  Students shared that these activities help them to be
proud to be a part of the White Earth Nation.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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1.C - Core Component 1.C

The institution understands the relationship between its mission and the diversity of society.

1. The institution addresses its role in a multicultural society.
2. The institution’s processes and activities reflect attention to human diversity as appropriate

within its mission and for the constituencies it serves.

Rating

Met

Evidence

Two of the Seven Anishinaabe Values and Grandfather Teachings which are a part of the mission
documents relate specifically to diversity and inclusion.  The first is Manaaji’idiwin (respect for all
beings and things) which includes the following concepts:  to accept cultural, religious and gender
difference, to maintain high standards of conduct at all times and to safeguard the dignity,
individuality and rights of others.  The second is “Zaagi’idiwin (giving and receiving love) which
includes:  to work cooperatively and harmoniously with others, to show kindness and compassion, to
demonstrate acceptance and the empowerment of others and to offer hope, encouragement and
inspiration.

The College requires that its Diversity statement be included on every syllabus,"When we live the
seven teachings of the Anishinaabeg, we understand and embrace the diversity of Turtle Island. We
understand that we all live within the circle of life – the land, the rocks, the trees, the plant beings,
the animals, the birds, the insects, all the peoples of the world, and all of us are equally important.
Manaaji’idig. Therefore, WETCC encourages and embraces the diversity of all that is."Not only is it
intricately intertwined with their mission, but it accurately articulates their approach to a
multicultural society and drives the numerous academic and co-curricular activities they provide.

Students and employees talked about coordinating with other local colleges to invite their exchange
students to the WETCC campus.  This is an effective strategy for providing interactions between
students from different cultures.

Area 7 of the WETCC general education outcomes is Human Diversity.  Students enrolled in the
Associate of Arts Degree are required to complete at least three credits of coursework in this area. 
Some of the courses that meet the Human Diversity requirement are ENGL 238 – Multicultural
Literature, INST 110 – History of Native North America, INST 131 – Anishinaabe Philosophy, and
INST 140 – Contemporary Natïve American Issues.  The competencies for Human Diversity are to
demonstrate an awareness of the individual and institutional dynamics of unequal power between
Anishinaabe and other groups in contemporary society and to describe and discuss the experience
and contributions (political, social economic, etc.) of the Anishinaabe and others who have suffered
discrimination and exclusion.  Area 8 of the general education outcomes is Global Perspective. 
Students are also required to complete a minimum of three credits in this category.  The two
competencies for Global Perspective are to demonstrate knowledge of cultural, social, religious, and
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linguistic differences including Anishinaabe identity and spiritual life ways and to understand the
place of the Anishinaabe within the global content.  These two general education outcomes
demonstrate that the College has addressed diversity and inclusion.

White Earth Tribal and Community College provides a long list of on-campus centers, offices, and
committees that are listed below as evidence that the institution addresses social diversity and
inclusion. 

Adult Basic Education
Cultural Coordinator
Disability Services
Emergency/Crisis Aid
Extension Program
Financial Aid Coordinator
IT Help Desk
Library/Student Success Hub
Student Success Coach
Student Success Liaison
Tutoring/mentoring
Veterans Services

Members of the President’s Cabinet reported that in 2017 WETCC joined Achieving the Dream –
Project Success (ATD-PS).  This is a comprehensive, non-governmental reform movement to help
minority serving institutions improve institutional performance and student outcomes.  The College
was assigned two Project Success Coaches for three years to improve student outcomes. Three
surveys were conducted during the first year:  Community College Survey of Student Achievement to
provide a clear picture of practices and behaviors that are correlated with student learning and
outcomes, Institutional Capacity Assessment Tool to assess areas of strength and areas for
improvement in institutional capacity, and Survey of Entering Student Engagement to compare key
areas of entering student engagement.  The survey results and the analysis of the data provided the
foundation for development of the TCU 2018 Student Success Action Plan which guide efforts and
data-driven decision making with the goal of improving retention, persistence and completion by
providing students with the support they need to succeed.  The ATD-PS  project will conclude in
2020 and hopefully create a framework for continued improvement of student outcomes.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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1.D - Core Component 1.D

The institution’s mission demonstrates commitment to the public good.

1. Actions and decisions reflect an understanding that in its educational role the institution serves
the public, not solely the institution, and thus entails a public obligation.

2. The institution’s educational responsibilities take primacy over other purposes, such as
generating financial returns for investors, contributing to a related or parent organization, or
supporting external interests.

3. The institution engages with its identified external constituencies and communities of interest
and responds to their needs as its mission and capacity allow.

Rating

Met

Evidence

The White Earth Tribal College’s mission documents specifically address the College’s role in the
community.  The Charter in Article 2 – Mission states that the College is “to enhance and contribute
to the personal and professional growth of the employees of the White Earth Reservation and the
White Earth Tribal Members” and “to increase the opportunities for all tribal members to learn and
thrive by preserving tribal identity and providing a culturally relevant learning environment that will
enable them to achieve their goals and overcome and the barriers of these goals.”  Furthermore, the
Purpose Statement includes this wording:  “The College will support the self-determination of the
Anishinaabe people through preservation and promotion of our history, culture and language.”  Some
specific examples include: Traditional Medicine Teachings and Tasting, Kanickkanick (Traditional
Tobacco) Making, Ribbon Skirt and Vest Making, Moccasin Making, Beading Circles, Spirit Pole
Rising and Feast, Change of Summer Feast and a presentation by Dr. Giniwgiiziizhig on Traditional
Civil Chief Leadership.

Another portion of the Purpose Statement says that “The College will seek to address the social,
political, and economic needs of the White Earth Reservation through programs that encourage
service to the community.  There are many contemporary issues that impact Native Americans. 
Some of the specific challenges that face the White Earth Nation are high poverty and
unemployment, violence against women and children, community health and wellness (including
nutrition, drug and alcohol addiction), policing and the dying of the native language
(Ojibwemowen).  The College has taken action in each of these areas to develop awareness of the
issues and services to help mitigate the barriers to success.  Members of the COT explained how the
College is working with the Tribe (the largest employer in the region) to develop specific training
programs to help fill job openings in the area.  The “Silent Witness” Exhibit was displayed during
Domestic Violence Awareness Month and the “Bring Her Home” Exhibit focused on Murdered and
Missing Indigenous Women (MMIW).  Representatives from the College participated on panels in
Fargo and at the North Dakota Human Rights Panel.  The College provides access to a Drug and
Alcohol Rehabilitation Program and the Strategic Plan includes a goal to secure grant funding for a
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Health and Wellness Program. Professional development on the Tribal Oriented Policing Strategy
was provided for the Cultural Coordinator and the Security Staff. These efforts demonstrate ways that
WETCC has demonstrated a commitment to emphasize diversity and inclusion and the associated
barriers to success. The College offers credit and non-credit courses in the Ojibwmowen language as
well as community activities to support language development such as Ojibwe Language
Revitalization Gatherings and the Ojibwe Language Quiz Bowl.

It is evident from White Earth Tribal and Community College's Charter and interviews with the
Council of Trustees, administration, faculty, staff and stakeholders that the College understands its
role to serve the public good and the White Earth Nation by providing services to the greater
community.  Partnerships have been strengthened with external stakeholders that include the White
Earth Tribe, Mahnomen Public School District, the 2 + 2 agreement in Elementary Education with
Crookston, an articulation agreement with Red Lake Nation College, and the Shooting Star Hotel and
Casino.  These alliances foster lifelong learning and the development of job skills to fill critical needs
in the local communities and workforce.

The collaborative efforts also expand access to educational opportunities and create operational
efficiencies by sharing costs and services.  Specific examples include: providing tuition waivers for
cultural classes, tuition waivers for elders (also waivers for fees and books), and free workshops and
events for the public such as Maori weaving, Snow Snake Storytelling, Water Ceremony and Change
of Season Feast. College facilities are available to external groups, often without cost.  The College
also provides space for the operation of the White Earth Reservation Adult Basic Education Program.

In campus meetings students and employees talked about inviting community groups and children to
work in their garden.  The exchange students were also invited to participate.  This is an example of
how they share their culture with others to improve understanding.

The College makes its facilities available to external groups and agencies often at no cost to hold
meetings, seminars and educational events. The philosophy is to create a welcoming atmosphere so
that guests feel comfortable coming to the campus.  The number of groups who came to campus
during October and November 2018 was 47. 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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1.S - Criterion 1 - Summary

The institution’s mission is clear and articulated publicly; it guides the institution’s operations.

Evidence

Throughout the team visit to White Earth Tribal and Community College, members of the Board of Trustees,
students, faculty and administration all emphasized the importance and the significance of the mission of the
College. It was explained many times to the visiting team that the foundation of the mission is “dedicated to
academic excellence grounded in Aishinaabe culture, values and tradition”. As a result of the importance and
significance of these words the mission represents, the College is very successful in its ability to integrate the
mission into all that it does.
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2 - Integrity: Ethical and Responsible Conduct

The institution acts with integrity; its conduct is ethical and responsible.

2.A - Core Component 2.A

The institution operates with integrity in its financial, academic, personnel, and auxiliary functions;
it establishes and follows policies and processes for fair and ethical behavior on the part of its
governing board, administration, faculty, and staff.

Rating

Met

Evidence

Campus interviews verified that WETCC operates with integrity in its financial, academic and
personnel functions. The institution’s charter demonstrates autonomy and delegation of authority
from the White Earth Nation to the Council of Trustees. The institution’s by-laws spell-out how
membership is representative of the community. Trustees must adhere to a conflict of interest policy.
This was enforced this past fall, when a member was replaced because of a conflict. This policy also
applies to all WETCC employees.

In keeping with its mission, the institution has adopted the traditional Anishinaabe cultural Seven
Grandfather Teachings to guide daily and practical values and work duties. Employees are expected
to adhere to the ethical practices that organically maintain the integrity of the college. All employees
are required to partake in professional development about the teachings as part of the Cultural
Competency Policy. In discussions on-site with faculty and staff it was noted that employees are
encouraged to take cultural classes and receive a tuition waiver for those classes.

The college has a Purchasing Policy that outlines authority for purchasing and designates
Department Directors, Cabinet Members, responsible to authorize expenditures from their budgets.
Any expenditure over $1,000 requires the President’s signature and those over $5,000 also require
approval by the Council of Trustees prior to purchase. This was evidenced in the review of various
Council of Trustees' meeting minutes in which items over $5,000 were approved.  This combination
of Council of Trustees, along with WETCC policies and procedures assure that WETCC operates
with integrity in financial functions. 

The institution has an independent “single” audit each year. The most recent audit from FY 2018,
had an unmodified opinion in both the financial and federal major program sections. There was one
repeat finding from prior years regarding Internal Controls. In the on-site discussion with the current
and former Finance Directors, the team learned that even though there is appropriate and adequate
segregation of duties, because the staff is cross-trained and has access to the other functions in the
financial system, it will be an on-going issue with the auditors.
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The institution complies with the Family Educational Rights and Privacy Act (FERPA) and requires
all faculty and staff to attend FERPA training.  In addition to the FERPA expectations, the Faculty
Handbook also covers requirements for faculty credentials, competency & pedagogy, governance and
other critical institutional policies. The Academic Dean is entrusted with ensuring that faculty are
properly trained and comply with the policies as well as regular updates to the Academic Policies.

Students receive a Student Handbook that contains their policies. They are required to sign an
acknowledgment that they have received a copy of the Handbook. The Dean of Students has
responsibility to ensure that students are informed and to make recommendations for any student
policy updates or changes.  These practices ensure that students have been informed about policies
and expectations.

WETCC has Conflict of Interest and Grievance Policies for employees to follow. There is also an
Employee Handbook that outlines the rights and responsibilities of employees. There is also a Shared
Governance Manual and an Emergency Operations Manual. Conversations with campus
constituencies reveal that employees are knowledgeable about their expectations and comfortable
with their access to campus administration.

The institution’s Shared Governance Policy recognizes the sanctioned committees and senates
throughout the organization. Stakeholder input in decision making is received from these committees
and Senates to the President’s Cabinet and ultimately to the Council of Trustees.  The largest
challenge regarding inclusiveness may be that because of the small staff size employees wear many
hats and are spread thinly across their many responsibilities. 

Recognizing staff turn-over as an issue, especially at a small institution, WETCC contracted with an
external agency to review employee compensation. The result was a compensation plan for equitable
worth throughout the organization. Annual Performance Reviews are conducted in accordance with
the Performance Review Policy which aligns the new salary structure allowing for pay increases
based upon performance. The College hopes that this will help reduce turnover and retain employees.

The College operates a bookstore with some emblematic merchandise. As a small institution, with a
small student population, there are limited items for sale. Besides textbooks, the other required
instructional materials, especially for the culture and arts classes are available for purchase.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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2.B - Core Component 2.B

The institution presents itself clearly and completely to its students and to the public with regard to
its programs, requirements, faculty and staff, costs to students, control, and accreditation
relationships.

Rating

Met

Evidence

WETCC has posted its Tuition & Fee schedule on the institution's website along with the Estimated
Cost of attendance. The institution may also want to also publish the Tuition & Fee schedule in the
College Catalog. A long-term Tuition increase plan to address financial concerns and increase
reserves was adopted as part of the Financial Recovery Plan in November 2016. It includes a tuition
increase every two years through 2021. It is timed so that the typical two-year student will have only
one increase during their time at WETCC.

Discussion with WETCC faculty/staff confirmed the conscious decision to emphasize the website and
social media as the most effective ways to communicate with students, faculty staff and their
other primary constituencies. There is evidence that WETCC also uses traditional media outlets,
campus communication methods, campus publications and updates at multiple community forums
to communicate information.  It appears that this multi-media approach has been an effective strategy
for communicating with a broad array of targeted audiences. 

The College relies primarily on it’s website as it’s main information distribution tool.  The website
may be found at www.wetcc.edu.  The header provides dropdown tabs for major categories and Quick
links for easy access to student and staff resources.  Also, each webpage has the HLC hyperlink
embedded in it, linking to the HLC website.

A review of the Academic Catalog indicates that WETCC clearly communicates information
pertaining to academic programs such as degrees offered, courses and services as well as information
regarding to student conduct.  The review team found that WETCC provided consistent messaging
regarding these subjects and information on faculty, cost of attendance, and control of the institution.

 Faculty & staff names, titles and phone numbers are on the staff webpage under “About Us” with an
email form at the bottom of the page.  Under the “Academic” tab on the WETCC webpage, there is a
link to a listing of current faculty with their terminal degree and a brief bio of their teaching
experience.

WETCC currently does not employ a marketing specialist. However, marketing materials have been
used to represent academic programs and policies to increase the visibility of the College to its
surrounding community and nationwide. Admissions personnel are trained and knowledgeable about
methods of recruitment and registration. The process for creating and updating admission
requirements, programs of study, and marketing materials involves several offices. The Offices of the
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Academic Dean and the Student Services Dean disseminate this information to prospective, current,
and transfer students.

 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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2.C - Core Component 2.C

The governing board of the institution is sufficiently autonomous to make decisions in the best
interest of the institution and to assure its integrity.

1. The governing board’s deliberations reflect priorities to preserve and enhance the institution.
2. The governing board reviews and considers the reasonable and relevant interests of the

institution’s internal and external constituencies during its decision-making deliberations.
3. The governing board preserves its independence from undue influence on the part of donors,

elected officials, ownership interests or other external parties when such influence would not be
in the best interest of the institution.

4. The governing board delegates day-to-day management of the institution to the administration
and expects the faculty to oversee academic matters.

Rating

Met

Evidence

WETCC is chartered by the White Earth Nation. The Council of Trustees are granted the authority to
establish all rules and regulations for the institution. They are also charged with the authority to
establish their own bylaws that may be amended by a two-thirds majority vote. The College is
organized exclusively for education purposes with but one condition outlined in the charter. That is,
to provide an annual, or as otherwise requested, report to the White Earth Reservation Tribal
Council, the issuers of the Charter.

Section 1.1.12 of the Council of Trustees’ Bylaws specifically delegates all day-to-day management
to the President of the College through established policies and procedures. The Curriculum Policy,
approved by the Council of Trustees, designates faculty with the responsibility and authority of
creating and utilizing quality curriculum in all courses and grants the Academic Dean approval
authority for presenting new curriculum to the President. The Council of Trustees have final
approval. Courses, program curriculum, and outcomes are reviewed annually by faculty and the
Academic Dean.

The Council meets monthly with meeting times updated on the college’s website. Meetings are open
to the public including the campus community. Regular items on the monthly agenda include public
comment, introduction of any new employees, review and acceptance of the monthly financial
statements, approval of any large expenditures over $5,000, review and discussion of the President’s
monthly report which includes all the monthly reports from the cabinet highlighting monthly
activities and accomplishments made toward strategic planning goals.

In reviewing Council of Trustees’ meeting minutes, evidence of various deliberations were discussed
honestly. These included the appointment of a new board member, approval of the salary schedule
and FY 2019 Operating Budget, hiring of a new President, removal of a board member due to a
conflict of interest violation, and discussion on the CFI ratios and the need for a savings plan.
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Council of Trustee members were challenged with a situation in which a member was deemed to
have a conflict of interest. Other Council members investigated and the member was removed during
the August 24, 2018 meeting, as reflected in the minutes.  All minutes of the Council of Trustees’
meetings are publicly shared on the institution’s website and the meetings are open to the public.
Members are sent “meeting packets” before the meeting to allow for review of agenda items prior to
the meeting. Interviews with campus constituencies, stakeholders, community members and other
tribal members revealed that the board communicates and advocates on behalf of the College.

The Council of Trustees consists of nine members.  The seven voting members are classified in seven
categories, representing the various constituencies and at least six of the seven voting members must
be White Earth enrollees or of lineal descent.  There are also two ex-officio (non-voting) members,
the Chair and the Secretary-Treasurer of the tribe that serve in an advisory capacity to the Council. 
The composition of the Council ensures that all community constituencies are represented.

The Council participated in the 2015 Strategic Planning Process and ultimately approved a change to
the institution’s mission statement. The Council members continue to be involved in the progress of
implementation of the strategic plan through the monthly reports provided by the members of
Cabinet.

New members take an oath and no employee may be a Council member. A previous Interim
President, Tracy Clark, had been a member of the Council and resigned from the Council when she
accepted the presidency.

The Council members participated in a two-day in-service Board training session in Summer 2018 to
learn more about their roles and responsibilities with board governance for the College. Included was
a self-assessment review, board duties and board responsibilities.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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2.D - Core Component 2.D

The institution is committed to freedom of expression and the pursuit of truth in teaching and
learning.

Rating

Met

Evidence

Debwewin (truth) is one of the Anishinaabe values (seven grandfather teachings) upon which the
College was founded. WETCC upholds this teaching in its policies and operations.

The Academic Freedom policy provides faculty rights to full freedom in research, publication of
results and freedom to hold open discussion in the classroom as it relates to their subject matter. The
policy specifically states, “debate is encouraged about complex, challenging subjects and issues
about which reasonable people may disagree.” WETCC defines Academic Freedom as “freedom to
express ideas without risk of official interference or professional disadvantage” and faculty are
entitled to full academic freedom in engagement of student learning. 

The Student Handbook, page 5, reiterates to all students “The faculty, in the classroom and in
conference, should encourage free discussion, inquiry and expression. Student performance is to be
evaluated solely on academic basis, not on opinions or conduct in matters unrelated to academic
standards.”  The Academic Freedom Policy is also stated in the Academic Catalog.

The WETCC Student Bill of Rights is summarized in the Student Handbook.  The policy grants the
students attending the College rights such as civil, constitutional, contractual and consumer.  The
policy ensures students are aware that the College encourages free discussion, inquiry and
expression.

 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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2.E - Core Component 2.E

The institution’s policies and procedures call for responsible acquisition, discovery and application of
knowledge by its faculty, students and staff.

1. The institution provides effective oversight and support services to ensure the integrity of
research and scholarly practice conducted by its faculty, staff, and students.

2. Students are offered guidance in the ethical use of information resources.
3. The institution has and enforces policies on academic honesty and integrity.

Rating

Met

Evidence

The mission of WETCC mandates that the College be “an institution of higher learning dedicated to
academic excellence.” The institution has committed to ensuring the integrity of research practices
of faculty, staff and students through policies and expectations of responsible scholarly endeavors.

The Academic Honesty policy states “the primary academic mission of WETCC is the exploration
and dissemination of knowledge. Academic honesty and integrity are integral to the academic
process. WETCC requires that all students and instructors respect the integrity of one another’s
work and recognize the importance of acknowledging and protecting intellectual property.” 

WETCC does not have an institutional review board (IRB) but the White Earth Reservation has
adopted the Research Review Board (WE RRB) Ordinance “in order to uniformly and effectively
govern research and other academic proposals impacting or affecting White Earth Band, its people,
culture, history or lands.” Included in the Ordinance are provisions that require permits to be
obtained for research of the White Earth Nation to protect intellectual or cultural ownership.
WETCC works closely with WE RRB and adheres to the ordinance. This Ordinance does not meet
the requirements of an IRB. If WETCC does undertake human subjects research in the future, they
will need to establish an IRB that will meet Federal Requirements.

Research methods and definitions of plagiarism are covered extensively in the required composition
courses at WETCC. This was verified by a review of course syllabi. The Librarian offers a research
skills lesson to provide guidance to students on writing, time managing, verbal and electronic
information on plagiarism, copyright, proofreading, as well as print, film and electronically-cited
sources. Plagiarism, intentional or through error, is covered in depth in required Courses and outside
resources made to students. The Librarian also serves as the College’s Copyright Officer.

The Student Handbook details Academic Honesty under the Academics, Conduct, Attendance and
Discipline section. Included are definitions of plagiarism, collusion and cheating (with examples) to
highlight the importance of academic honesty.

The institution’s syllabus template includes a Statement of Academic Honesty that supports academic
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integrity by stating that “Students are expected to maintain scholastic honesty. Scholastic dishonesty
includes, but is not limited to, cheating on a test, plagiarism and collusion. When an infraction
occurs, instructors have the authority to act personally. Instructors will report action to the Academic
Dean. A Student has the right to appeal the instructor’s action in accordance with the student appeal
policy.”

Gwayakwaadiziwin (doing the right thing) is often translated as “honesty,” one of the Seven
Anishinaabe Teachings that serve as guiding principles for the College and are integral to the
learning process of WETCC students.

The Academic Honesty Policy includes the responsibility of faculty to teach students how to become
ethical users of information and ideas. This policy is in the Academic Catalog, Student Handbook,
and Faculty Handbook. Faculty are responsible to not only educate students in the research process
and mechanics of writing and proper documentation, but to also hold students accountable for honest
work.

Violations of the Academic Honesty Policy are handled in accordance with the Student Code of
Conduct Policy which ensures that students are aware of their responsibilities regarding appropriate
use or exchange of information and know they are entitled to fair and equal treatment. The Dean of
Student Services investigates violations of academic honesty. Sanctions may include a reprimand,
probation, suspension, or expulsion. The President handles any appeals.

It is apparent that the Anishinaabe Seven Grandfather Teachings are used to guide WETCC
throughout the institution; truth, honesty, and doing the right thing are embedded within and
throughout to instill an ethical learning process, information sharing and ultimately accountability
for the ethical use of information, honesty and integrity.

 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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2.S - Criterion 2 - Summary

The institution acts with integrity; its conduct is ethical and responsible.

Evidence

A review of  WETCC 's policies and Council of Trustee's minutes shows that the institution acts with
integrity and its conduct is responsible and ethical.  Conversations with constituencies confirmed this
commitment to act with integrity.  Students especially spoke highly of the institution and are
supportive of the new President.  Tribal representatives also spoke highly of the President and the
impact the institution has on the White Earth Nation.
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3 - Teaching and Learning: Quality, Resources, and Support

The institution provides high quality education, wherever and however its offerings are delivered.

3.A - Core Component 3.A

The institution’s degree programs are appropriate to higher education.

1. Courses and programs are current and require levels of performance by students appropriate to
the degree or certificate awarded.

2. The institution articulates and differentiates learning goals for undergraduate, graduate, post-
baccalaureate, post-graduate, and certificate programs.

3. The institution’s program quality and learning goals are consistent across all modes of delivery
and all locations (on the main campus, at additional locations, by distance delivery, as dual
credit, through contractual or consortial arrangements, or any other modality).

Rating

Met

Evidence

The structure of WETCC's one Associate of Arts Degree in Humanities, Arts, & Social Sciences
program, that was approved by the Council of Trustees in 2018, is appropriate to higher education.
As stated in the Academic Catalog and the WETCC website, the requirements for this degree include
40 General Education requirement credits, 12 Institutional required credits, and 8 Elective credits.
The courses in the General Education Program are distributed within 10 academic goals areas to
align for transfer with the Minnesota Transfer Curriculum (MnTC). MnTC consists of 40 credits
spread throughout 10 goal areas recognized by the 30 colleges and 7 state universities of Minnesota
State Colleges and Universities (MNSCU). Specifically the program of study was developed based on
the educational plans of their primary transfer institutions: Minnesota State University-Moorhead;
University of Minnesota-Crookston; University of Minnesota-Morris; University of Minnesota-
Duluth; and Bemidji State University.

The courses included in the Institutional requirements are designed to develop student learner skills
and incorporate the Anishinaabe values and culture. Discussions with faculty and students revealed a
variety of learning experiences and indicated an appropriate level of rigor in the coursework. In
addition, follow up data on 18 WETCC students who transferred credit and enrolled in Bemidji State
University since 2013 revealed six students graduated, nine students were still making academic
progress, and only three students stopped out. In order to ensure student mastery at the appropriate
level, the college is encouraged to continue developing and implementing data driven assessment to
determine strengths and weaknesses and create data guided improvement plans. 

As of 2018, WETCC has one program of study, which is the Associate of Arts Degree in Humanities,
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Arts and Social Sciences. Program requirements are presented in the catalog with a description,
curriculum, General Education Program Outcomes, and course descriptions. WETCC uses the
General Education Program Outcomes as the learning goals for their Associate of Arts Degree. These
goals were developed to align with the Minnesota Transfer Curriculum (MnTC). The WETCC
Program/General Education outcomes are:

Area 1A: Communication - Written 
Area 1B: Communication - Oral 
Area 2: Critical Thinking
Area 3: Natural Science
Area 4: Mathematical/Logical Reasoning
Area 5: History & Social Science
Area 6: Art & Humanities
Area 7: Human Diversity
Area 8: Global Perspective
Area 9: Ethical & Civic Responsibility
Area 10: People & the Environment

These goals are articulated in various documents accessible to students and the public including the
Academic Catalog, syllabi, and the WETCC website. Discussions with administrators and faculty
revealed required standard course learner outcomes for all classes that were developed by the faculty.
However a random sample of syllabi failed to find consistent documentation of these course learner
outcomes in each syllabus. Oversight should be provided to ensure proper documentation of course
learner outcomes. 

Most educational offerings at WETCC are offered face to face on campus. Along with the face to face
offerings, between three and eight classes a semester are offered online. These online courses are
taught via the CANVAS learning management system. Dual credit offerings are only offered on-site
with WETCC Instructors. All course offerings are required to use a syllabus template which contains
both WETCC General Education Program Outcomes and course specific Course Learner Outcomes.
In order to maintain standards from semester to semester, the course syllabi are submitted to both the
Registrar and the Academic Dean. Discussions with faculty confirmed consistency across modes of
delivery. An examination of syllabi from multiple disciplines in a wide variety of course offerings
provide additional evidence of the consistency across modes of delivery. However the examination
revealed inconsistency in the use of Course Learner Outcomes by different Instructors. 

 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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3.B - Core Component 3.B

The institution demonstrates that the exercise of intellectual inquiry and the acquisition, application,
and integration of broad learning and skills are integral to its educational programs.

1. The general education program is appropriate to the mission, educational offerings, and degree
levels of the institution.

2. The institution articulates the purposes, content, and intended learning outcomes of its
undergraduate general education requirements. The program of general education is grounded
in a philosophy or framework developed by the institution or adopted from an established
framework. It imparts broad knowledge and intellectual concepts to students and develops
skills and attitudes that the institution believes every college-educated person should possess.

3. Every degree program offered by the institution engages students in collecting, analyzing, and
communicating information; in mastering modes of inquiry or creative work; and in
developing skills adaptable to changing environments.

4. The education offered by the institution recognizes the human and cultural diversity of the
world in which students live and work.

5. The faculty and students contribute to scholarship, creative work, and the discovery of
knowledge to the extent appropriate to their programs and the institution’s mission.

Rating

Met

Evidence

WETCC is a two year liberal arts institution that focuses on teaching general education outcomes.
According to the WETCC Academic Catalog and website, the General Education Program core is
required of all students in the Associate of Arts degree in Humanities, Arts, and Social Sciences.
These requirements include 40 General Education Credits, 12 Institutional required credits, and 8
elective credits. 

WETCC general educational includes the following areas:

Communications
Critical Thinking
Natural Sciences
Math and Logic
Social Sciences
Humanities
Human Diversity
Global Perspectives
Ethical/Civic Responsibility
People and Environment

In order to support the WETCC Mission, "White Earth Tribal and Community College is an
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institution of higher learning dedicated to academic excellence grounded in Anishinaabe culture,
values, and tradition," the academic division and Faculty Senate work to enhance the outcomes to
become more culturally relevant. Doing so aligns the General Education Program with both the
MnTC and the WETCC Mission.

The General Education Program outcomes are articulated and readily available for students and the
public. These outcomes can be found in places such as the Academic Catalog, the WETCC website,
and in course syllabi. These outcomes are provided along with their purpose and content. Required
General Education courses are dispersed throughout the 10 goal areas recognized by the 30 colleges
and 7 state universities of Minnesota State Colleges and Universities (MNSCU). Evidence indicates
WETCC courses align with and meet the requirements for transfer within the MnTC. The WETCC
Master Syllabus Template requires inclusion of both WETCC General Education Program Outcomes
and Course Learner Outcomes. A review of random syllabi confirmed the consistent inclusion of
General Education Program Outcomes but found inconsistencies in the inclusion of Course Learner
Outcomes. 

A review of the syllabi indicates students engage in active learning that requires utilizing information
and demonstrating mastery in a variety of authentic methods for most courses. Until recently faculty
reported returning the majority of assessed student work back to students and only retaining samples
of authentic artifacts. However, with the addition of the learning management system, CANVAS, the
institution and faculty are actively working on incorporating all student artifacts into the system for
use in future course assessments. 

WETCC uses Instructor Course Assessment Forms to assess student learning at the course level and
develop action plans. The Instructor Course Assessment Form includes the course learner outcomes,
a measurement and analysis of student success in meeting these outcomes, an interpretation of the
findings, and an action plan for future semesters. Assessment of student learning at the course level
could be improved by collecting quantitative data reflecting the level of student mastery of learner
outcomes and creating data guided improvement plans on all courses. 

The WETCC syllabus template used in all courses includes the following Statement of Value of
Diversity, "When we live the seven teachings of the Anishinaabe, we understand and embrace
the diversity of Turtle Island. We understand that we all live within the circle of life - the land, the
rocks, the trees, the plant beings, the animals, the birds, the insects, all the peoples of the world, and
all of us are equally important. Manaaji'idig. Therefore, WETCC encourages and embraces
the diversity of all that is." In addition, four of the ten WETCC Program Outcome Areas are Human
Diversity, Global Perspective, Ethical & Civic Responsibility, and People & the Environment. 

Diversity of the student population includes, single parents, low-income families, enrolled members
and descendants of White Earth Anishinaabe and other tribes, rural citizens, non-traditional aged
students, and under-prepared learners. An abundance of evidence including course offerings, co-
curricular activities, and the creation of a Cultural Coordinator position indicate an extensive
coverage of Anishinaabe and tribal culture. Racial/ethnic diversity beyond the Anishinaabe cultural is
explored in courses such as ENG 238 - Multi-Cultural Literature and included in co-curricular
activities such as pairing with sister colleges to welcome exchange students to onsite campus visits. 

As a two year institution, WETCC primarily focuses on teaching and learning. The evidence reveals
that WETCC utilizes the Faculty Professional Development Plan, In-service Training, and the
Performance Review Policy to promote the discovery of knowledge. WETCC makes the claim that
students engage in experiential/active learning and maintain a log to record shared learning
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experiences and submit them for assessment. Currently WETCC is in the process of documenting
these learning experiences in their CANVAS learning management system. 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.

White Earth Tribal & Community College - Final Report - 5/7/2019

Page 30



3.C - Core Component 3.C

The institution has the faculty and staff needed for effective, high-quality programs and student
services.

1. The institution has sufficient numbers and continuity of faculty members to carry out both the
classroom and the non-classroom roles of faculty, including oversight of the curriculum and
expectations for student performance; establishment of academic credentials for instructional
staff; involvement in assessment of student learning.

2. All instructors are appropriately qualified, including those in dual credit, contractual, and
consortial programs.

3. Instructors are evaluated regularly in accordance with established institutional policies and
procedures.

4. The institution has processes and resources for assuring that instructors are current in their
disciplines and adept in their teaching roles; it supports their professional development.

5. Instructors are accessible for student inquiry.
6. Staff members providing student support services, such as tutoring, financial aid advising,

academic advising, and co-curricular activities, are appropriately qualified, trained, and
supported in their professional development.

Rating

Met

Evidence

Goals for student retention, persistence, and completion

WETCC has prepared a Student Enrollment Management Plan for 2016-2018. The plan emphasizes
a focus on institutional mission and serving the White Earth community, and describes the key roles
that the Marketing Committee, Retention Committee, Financial Aid Office, and Registrar’s office
play in the College’s student success efforts. The plan established three goals: to increase overall
enrollment to 150 by 2019; increase completion rates of full time students (although no target was
stated); and to increase retention rates of full time students to 45%. No persistence goal was included.
The plan includes objectives for incremental increases in overall enrollment as well as increases in
enrollment by high school graduates, GED graduates, Native male students, and non-Native students,
with specific actions, milestones, marketing and recruitment initiatives, and persons responsible.
Less concrete steps toward achieving retention and completion goals were included. Without baseline
data or a target goal for completion, it was not clear whether the goals are ambitious but attainable.
The team recommends that the plan be updated to include this information and that WETCC also
analyze enrollment, retention, persistence, and completion by key demographic characteristics of
their student body such as the first generation and Pell eligibility rates cited in the Assurance
Argument, as well as any relevant characteristics from White Earth IPEDS and AIMS data. A deeper
understanding of the student population profile may inform the College’s efforts to increase
enrollment and student success rates.  The College will learn more about its students as it continues
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to administer the Community College Survey of Student Engagement (CCSSE), Survey of Entering
Student Engagement (SENSE) and, Institutional Change Assessment Tool (ICAT) that are available
because of the College's participation in Project Success and becoming a member of Achieving the
Dream..

Data analysis and collection

Difficulty with a previous student information system that required transition to a new system
designed for small schools; concerns about data integrity; and the lack of a dedicated institutional
researcher to support these efforts have combined in recent years to create a number of challenges to
WETCC’s efforts to collect and analyze student data. At this time, limited data from IPEDS
collections and student transfer success to Bemidji State University are the extent of available
information to inform the College about rates of student success. Migration to the new student
information system is nearly complete and staff are working to resolve the remaining issues with
some data elements that did not migrate. They are reviewing and correcting data inaccuracies from
previous cycles by working backwards through previous academic years. The goal is to fully clean
back to 2014-15 by fall 2019. The 2013-14 IPEDS data will require correction, which they will
address. WETCC has recently joined the National Student Clearinghouse and will soon be able to
query data about its former students. The College is participating in the Achieve the Dream - Project
Success which focuses on helping tribal colleges to improve the collection and analysis of student
success data. The team is optimistic that WETCC will see substantial improvement in this area in the
near future as they learn more about their students.

Use of student data to make improvements

The College acknowledges limited use of information on student retention, persistence, and
completion to drive improvement, but is committed to completing the necessary work of Project
Success to make necessary corrections in this area. The team agrees with WETCC leadership that
participation in the project will position them to make considerable progress  in gathering
information about its students.

Processes and methodologies reflect good practice

The previously cited challenges have prevented WETCC from implementing processes and
methodologies that reflect good practice in this area, but the efforts already underway should help to
resolve these issues and prepare the College to adopt sound practices to support data collection and
analysis that will inform their student success efforts.

Recommendation on the Embedded Monitoring for 4.B. and 4.C.

IAC required an embedded monitoring report for this visit “… combined assessment/persistence
(core components 4B/4C), to ensure continued progress is being made on these matters (e.g.,
integration with the Academy expectations; resolution for the SMS/IPEDS issue). Further, IAC wants
the report to contain a systematic assessment plan delineating: (a) The cycle of assessment for each
institutional outcome with timelines, responsible individuals/committees for collection and analysis
of data and program improvement reports (b) Report on progress, at the time of the monitoring
report due date, in implementing the assessment plan." 

Progress has been made in the assessment of student learning since the 2017 focus visit.  WETCC
faculty have developed learning outcomes at the general education (program), emphasis, course, and
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co-curricular levels. The team acknowledges progress in these areas, yet further improvement is
warranted, and suggestions are provided in this report. A positive element is the identification of
culturally relevant outcomes and co-curricular activities that could have been used to assess student
learning on those outcomes. The nature and number of activities described in the Co-curricular
Assessment Plan demonstrate the active engagement of faculty as well as student services and other
staff.

Progress has also been made in the monitoring of retention, persistence and completion rates.  The
Student Enrollment Management Plan has set goals for enrollment, retention and completion.  Data
collection and analysis is improving as a result of replacing the Student Information System with
Populi. WETCC has recently joined the National Student Clearinghouse and will soon be able to
query data about its former students. A recent report provided a summary of students who transferred
to Bemidji State University since 2013, with percentages of those who (a) transferred but did not
register; (b) are currently enrolled; (c) have graduated; (d) left after one or more semesters. Fifteen of
the 18 students who registered have either graduated or are on track to graduate.  The College is
participating in the Achieve the Dream - Project Success which focuses on helping tribal colleges to
improve the collection and analysis of student success data. The team is optimistic that WETCC will
see substantial improvement in this area in the near future as they learn more about their students.

Although progress has been made in 4.B. and 4.C.since the 2017 focus visit, the 2019 visit reiterated
continued concerns in some of the same areas of Assessment of Student learning and is
recommending a focus visit in Fall 2021 to address the concerns. The focus visit will also address the
related Federal Compliance requirements of Student Outcomes Data.

Based upon these factors the team accepts WETCC’s embedded report and has determined that
White Earth Tribal and Community College meets the requirements for Core components 4.B. and
4.C. however further organizational attention and HLC follow-up are required for 4.B.

 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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3.D - Core Component 3.D

The institution provides support for student learning and effective teaching.

1. The institution provides student support services suited to the needs of its student populations.
2. The institution provides for learning support and preparatory instruction to address the

academic needs of its students. It has a process for directing entering students to courses and
programs for which the students are adequately prepared.

3. The institution provides academic advising suited to its programs and the needs of its students.
4. The institution provides to students and instructors the infrastructure and resources necessary

to support effective teaching and learning (technological infrastructure, scientific laboratories,
libraries, performance spaces, clinical practice sites, museum collections, as appropriate to the
institution’s offerings).

5. The institution provides to students guidance in the effective use of research and information
resources.

Rating

Met

Evidence

The WETCC 2018-2019 Student Handbook and the official WETCC website provide evidence that a
variety of student support services are offered. Examples of these services provided by WETCC and
the Student Services Division are:

Disability Services
Tutoring/Mentoring
Emergency/Crisis Aid
Veteran Services
Financial Aid
Workshops
Student Groups/Organizations
Admissions Support
Orientation
Food Service

In addition to the above, WETCC has also implemented an Early Alert System and a Student Success
Action Plan to promote student success. As part of these initiatives, multiple areas of Student
Services are triggered for student contact. Campus tours and discussions with employees and students
provide additional evidence of the numerous services WETCC provides for the needs of its students. 

As evidenced by the WETCC Student Admissions Policy, WETCC has processes in place to direct
students to appropriate courses according to their preparedness. Included in these processes are the
submission of transcripts and completion of the Accuplacer placement test. As stated by the WETCC
Student Admissions Policy, "Students who do not score above WETCC established minimums should
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complete entry level courses before registering for college level courses in those content
areas." However, Student Services employees stated while students are encouraged to take
developmental courses, they are not required. Per Placement Testing results utilizing the Next
Generation Accuplacer, 95% of incoming students in Fall 2018 placed into Developmental courses
for both Math and Writing. For Spring 2019, 96% of incoming students placed into Developmental
Math and 65% of incoming students placed into Writing. The percent of students who placed into
developmental courses and took them ranged between 35% and 71%. 

In order to support student preparedness and learning, WETCC not only provides developmental
courses, but has also introduced first semester courses to support student success. These courses
include a required First Year Experience course and a Computer Literacy for College Learners
course. Students reported that the computer course was very beneficial especially for those students
who took online courses through the LMS Canvas. Discussions with Student Services employees
reinforced the provided evidence that students are appropriately evaluated and advised according to
documented policy. 

Incoming students at WETCC are initially advised by the Registrar for their first semester. Students
are then divided among the three full time faculty for future advising during the academic year.
During faculty breaks such as summer, advising is conducted by the Academic Dean and/or the
Registrar on an as needed basis. While WETCC reported difficulties with advising under the
previous offerings of multiple degree emphases, the move to a single degree with a clear pathway has
made advising more streamlined and effective.

Conversations with faculty, staff, administrators, and students supported the evidence provided in the
assurance argument regarding the process of advising at WETCC. While it was apparent advising
was properly provided by the college, an established advising policy was not located within the
evidence. It would be beneficial for the institution to develop a clear, transparent advising policy.
This policy could be articulated in places such as the academic catalog, WETCC website, faculty
handbook, etc.

WETCC has made tremendous strides over the last few years to provide necessary infrastructure and
resources to support teaching and learning. Phase III construction adding 12,000 square feet to the
main campus was completed in Fall 2016. This expansion included a focus on technology
improvement as well as a new library. The library serves as a resource center with computer
accessibility, databases, special collections, circulations, reference materials, multimedia, and study
areas. In addition to the library, students have access to two computer labs and an IT Help Desk. 

Wireless internet is available throughout the campus and students have access to printing services in
the computer labs. Students also have access to a student lounge and the Extension Service for co-
curricular activities. Classrooms contain up to date technology with smart boards and the Science
Lab has recently been updated. Fall 2018 brought the implementation of a curriculum resource center
for all full time and adjunct faculty. 2019 should see an expansion of this area to offer even more
offerings for faculty. 

WETCC employs a full time librarian who assists students with guidance on research and resources.
Students are first exposed to library skills during orientation and then through classroom workshops
conducted by the librarian. These workshops are held during class meetings at faculty's request. In
addition, Goal Area 1 integrated within "College Writing" provides students guidance on effective
use of research and information services. 
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Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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3.E - Core Component 3.E

The institution fulfills the claims it makes for an enriched educational environment.

1. Co-curricular programs are suited to the institution’s mission and contribute to the educational
experience of its students.

2. The institution demonstrates any claims it makes about contributions to its students’
educational experience by virtue of aspects of its mission, such as research, community
engagement, service learning, religious or spiritual purpose, and economic development.

Rating

Met

Evidence

Co-curricular activities supporting WETCC's mission, "White Earth Tribal and Community College
is an institution of higher learning dedicated to academic excellence grounded in Anishinaabe
culture, values, and traditions," are well documented. According to the plan for co-curricular
programming, these activities are designed to supplement academic coursework while developing
cultural identity. Co-curricular activities are developed with the purpose of meeting the following five
outcomes:

Okwiiogamigwewin nitam (The Community First)
Mikigaadeg wendjising (Living One's Purpose)
Ogimaawin (Leadership)
Aapiji naanaagadawendam zhawenim ongow akiing (Holistic Perspective in a Way that
Honors all Things)
Mino-Bimaadiziwin (The Good Life)

WETCC created a Cultural Coordinator position last year to further ensure culturally relevant
programming and activities. This individual serves as a member of the President's Cabinet, an
Adjunct Faculty, a Faculty Mentor, and a Student Mentor. Examples of current co-curricular
activities include Student Senate, Orientation, American Indian Higher Education Consortium,
Anishinaabe Quiz Bowl, field trips, workshops, training, community activities, cultural ceremonies,
mentorships, and volunteering. Conversations with students revealed a strong appreciation and active
involvement in the provided co-curricular activities. 

WETCC makes the claim that its co-curricular programs are, "designed to create a transformational
experience for students to develop their cultural identities as well as supplement their academic
coursework." Ample evidence is provided to verify these activities are facilitated, well attended, and
evaluated. In addition to student participation, it is quite evident that all employees are dedicated to
their mission continuing their own educations and creating a living Anishinaabe culture on the
WETCC campus. Repeated student comments revealed the depths of cultural and linguist knowledge
they have acquired since attending WETCC. 
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WETCC has developed a co-curricular assessment tool to measure the five co-curricular outcomes
using a four point rubric system for each outcome. This assessment tool is currently being piloted to
assess all co-curricular activities. The college is encouraged to continue the implementation of the
assessment process by closing the loop and using the assessment findings to improve co-curricular
offerings. 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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3.S - Criterion 3 - Summary

The institution provides high quality education, wherever and however its offerings are delivered.

Evidence

White Earth Tribal & Community College (WETCC) provided ample evidence that it provides high
quality education throughout its offerings regardless of delivery mode. Most educational services are
offered onsite with limited distance learning via online delivery. Currently all dual credit offerings
are taught onsite with WETCC faculty under their Post-Secondary Enrollment Options policy.
WETCC offers one Associate of Arts Degree in Humanities, Arts, and Social Sciences that was
approved by the Council of Trustees in 2018.

The requirements for the Associate Degree include 40 General Education credits, 12 Institutional
credits, and 8 Elective credits. The courses in the General Education Program are distributed within
10 academic goals areas to align for transfer with the Minnesota Transfer Curriculum (MnTC). The
courses included in the Institutional requirements are designed to develop student learner skills and
incorporate the Anishinaabe values and culture. WETCC uses the General Education Program
Outcomes as the learning goals for their Associate of Arts Degree. All course offerings are required
to use a syllabus template which contains both WETCC General Education Program Outcomes and
course specific Course Learner Outcomes.

Evidence indicates that the exercise of intellectual inquiry and the acquisition, application, and
integration of broad learning and skills are integral to its educational programs. WETCC supports its
mission of, "White Earth Tribal and Community College is an institution of higher learning
dedicated to academic excellence grounded in Anishinaabe culture, values, and tradition," through
the use of a General Education Program aligned with MnTC and contextualized to the Anishinaabe
culture. Students use active learning in an applied context relevant to their lives and the Anishinaabe
culture. According to Statement of Value of Diversity, "WETCC encourages and embraces
the diversity of all that is." An abundance of evidence exists indicating an extensive coverage of
Anishinaabe and tribal culture. In addition, WETCC incorporates Racial/ethnic diversity beyond the
Anishinaabe cultural as well. 

WETCC currently has three full-time faculty and 13 part-time faculty for the 2018-2019 academic
year. Based on IPEDS 2007-2018 and Registrar Student Data, the student-to-faculty ratio has
remained 10:1 for the last three academic years. Faculty qualifications are based on academic
preparation and tested or equivalent experience per the Faculty Credentialing Policy and evaluated
utilizing the Faculty Rubric tool. In order to ensure consistent compliance, the institution is
encouraged to update the existing policy and establish proper documentation standards for faculty
qualifications. A robust professional development plan exists with faculty engaging in numerous
trainings and graduate coursework. Faculty appeared to be readily available for student engagement,
however no official office hour minimum requirement appeared to exist. 

Support for student learning and effective teaching is provided by WETCC. The institution provides
a wide array of services from tutoring and crisis aid to student groups and food service. In addition,
WETCC has implemented an Early Alert System and a Student Success Action Plan. With over 90%
of incoming students placing into Developmental coursework, the college has an establish placement
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process and necessary supports and remedial education in place. In addition, the college has also
implemented a required First Year Experience course and a Computer Literacy for College Learners
course to support student success. It may be beneficial for the institution to establish an official
transparent advising policy to be articulated in areas such as the student handbook, website, faculty
handbook, etc. 

WETCC claims its co-curricular programs are, "designed to create a transformational experience for
students to develop their cultural identities as well as supplement their academic
coursework." Evidence presented in the assurance argument and via the onsite visit verify an
abundance of activities. Employees and the Cultural Coordinator have created a living Anishinaabe
culture on the WETCC campus to support the students' academics. Here exists an opportunity to
close the loop on the assessment process and use the findings to improve co-curricular offerings. 
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4 - Teaching and Learning: Evaluation and Improvement

The institution demonstrates responsibility for the quality of its educational programs, learning
environments, and support services, and it evaluates their effectiveness for student learning through
processes designed to promote continuous improvement.

4.A - Core Component 4.A

The institution demonstrates responsibility for the quality of its educational programs.

1. The institution maintains a practice of regular program reviews.
2. The institution evaluates all the credit that it transcripts, including what it awards for

experiential learning or other forms of prior learning, or relies on the evaluation of responsible
third parties.

3. The institution has policies that assure the quality of the credit it accepts in transfer.
4. The institution maintains and exercises authority over the prerequisites for courses, rigor of

courses, expectations for student learning, access to learning resources, and faculty
qualifications for all its programs, including dual credit programs. It assures that its dual credit
courses or programs for high school students are equivalent in learning outcomes and levels of
achievement to its higher education curriculum.

5. The institution maintains specialized accreditation for its programs as appropriate to its
educational purposes.

6. The institution evaluates the success of its graduates. The institution assures that the degree or
certificate programs it represents as preparation for advanced study or employment accomplish
these purposes. For all programs, the institution looks to indicators it deems appropriate to its
mission, such as employment rates, admission rates to advanced degree programs, and
participation rates in fellowships, internships, and special programs (e.g., Peace Corps and
Americorps).

Rating

Met With Concerns

Evidence

 

WETCC submitted an academic program review policy, an academic program review planning
model (embedded in the institutional assessment plan), and a 2017-18 academic program review
report. Each contains guidelines and components for program review, yet each is very different. The
report does not follow either set of guidelines or components; it is structured around a fourth set. Any
of these is an appropriate model, but the report contains only broad descriptive information on the
new areas. There is no analysis of the limited data, no actionable conclusions, or no plans for follow-
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up. Following the main Associate of Arts degree report, there are short sections for the areas of
emphasis. Those have broad descriptions of the curricula (with more detail in the appendices); short
sections on assessment of one outcome with pie charts and two undefined numbers (more information
on those is in the 4.B section of this report); and a Faculty Professional Development Plan for an
individual faculty member, with no context or discussion. The AA program and emphasis reports
each include an Innovations or Changes section. A brief statement that the College has been working
to improve assessment is provided in this section for each report. The overall summary contains
sections for Challenges and Recommendations for Change. Both sections note that the College is
working to improve, but provide no data-based areas of needed improvement in the program or plans
for addressing such needs.

Without information such as the historical context for the Associate of Arts program and emphasis
areas, resources, productivity, market analysis, student success and alumni tracking, and conclusions
drawn from data, WETCC missed an opportunity to study the value and viability (or lack thereof) of
the core program and areas of emphasis, or to pinpoint opportunities for improvement. The Spring
2018 decision to phase out all areas of emphasis except education was implemented in Summer
2018.  WETCC’s policy requires a full program review for each program and emphasis. As shown
elsewhere in the Assurance Argument, planning for teach-out and elimination of the emphasis areas
is in the early stages, and will likely take a few years to complete. A more comprehensive review may
have provided data to support the decision to reduce the number of offerings, and to explain that
decision to stakeholders.

The team noted several instances in the 2014-19 planning document and Assurance Argument where
assessment of student learning was mentioned in a discussion of program review, and vice versa. In
fact, the 4.A.1 section of the Assurance Argument contains more information about assessment than
program review. This suggests a lack of clarity by WETCC about the difference between program
review and assessment. In a meeting with faculty, staff, and administrators, the team asked how
WETCC views the purposes of assessment and program review. The faculty member who was
present provided responses that indicate an understanding that program review is focused on
program quality and that assessment is focused on student learning. It is unclear whether the
intended model for program review is the one in WETCC Assessment Plan 2014-2019, the one
outlined in the Academic Program Review policy, or the one outlined in the submitted report.
Regardless, the 2017-18 report is the only program review conducted since the last comprehensive
visit. That report is not consistent with the structures in the guiding documents cited herein.

The team believes the policy of annual program reviews may contribute to the paucity of data and
lack of meaningful analysis or actionable conclusions. Studying the program over a period of three to
five years would yield trend data, richer information about program strengths and challenges, and
likely point to areas for improvement. The team understands the decision to conduct reviews annually
during the initial years, but encourages the College to collect data on an annual basis in order to
monitor program health, but to conduct reviews less frequently but with far more data.

The team believes that WETCC would benefit from more efficient, informative, and actionable
efforts to support improvement by (1) working to develop a more focused understanding of the
intended purpose and content of program review and assessment documents; (2) identifying a few
schools recognized for quality in those areas and adapting their models to fit WETCC’s unique
context; (3) separating program review and assessment into separate procedural and reporting
documents; and (4) adopting an annual reporting cycle for assessment and a three- to five-year
reporting cycle for program review.
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The Transfer and Readmit Policy is appropriate for evaluating transcripted credit and assuring
quality of the credit accepted in transfer. Transfer credits are reviewed by the Academic Dean and
recorded on a Transfer Credit Evaluation Form. The Credit for Prior Learning Policy permits credit
for military learning in accordance with Minnesota statute, and acceptance of CLEP test results. The
policy permits up to six credits for job training, self-study, or occupational experiences. Since the
policy was approved in 2017, no students have applied for experiential credit. The application does
not include information about the specific course(s) for which credit is requested, a description of the
learning presented to support the request, the process by which the application was reviewed, or the
resulting determination. The team recommends that the form be revised to include this, or any other
relevant information, to document and support future requests. WETCC has an articulation
agreement with Red Lake Tribal College, participates in a “2 + 2” teacher education program with
the University of Minnesota, Crookston that permits students to complete bachelor’s degrees in early
childhood or elementary education, and is pursuing a similar agreement with the University of
Minnesota, Moorhead.

WETCC maintains and exercises authority over all aspects of its offerings. The Academic Catalog
includes information on course descriptions and prerequisites, grading policies, and other policies.
The Student Handbook contains information about various student support services. The Faculty
Handbook, Faculty Credentialing Policy, and Faculty Rubric describe minimum faculty
qualifications, including tested or equivalent experience. As noted in the Criterion 3 section of this
report, the team recommends revisions to the policy for tested or equivalent experience, but
confirmed through a review of faculty files that instructors are appropriately qualified for the courses
they teach. WETCC offers dual credit to high school students through its Post-Secondary Enrollment
Options policy. That policy permits qualified high school students to enroll in regular WETCC
courses taught by WETCC instructors rather than courses offered at high schools and taught by high
school instructors.

WETCC has no specialized accreditation.

WETCC acknowledges in the Assurance Argument and 2017-18 program review report that the
College does not have a system of tracking alumni or otherwise measuring success of students who
leave WETCC. A clear obstacle to effective tracking is related to documented issues related to the
transition from an unwieldy student information system to one more suited to a small institution.
WETCC reported concerns with data integrity in the old system and some data migration issues
during transition. The Academic Dean confirmed that all current data are accurate and they are
working backwards through the last several years of data to ensure all records are clean.

Interim Monitoring (if applicable)

Monitoring of 4.A – Program Evaluation and Improvement

The team saw signs that WETCC is poised to make progress in their ability to track former students.
A recent report provided a summary of students who transferred to Bemidji State University since
2013, with percentages of those who (a) transferred but did not register; (b) are currently enrolled; (c)
have graduated; (d) left after one or more semesters. Fifteen of the 18 students who registered have
either graduated or are on track to graduate.  WETCC recently joined the National Student
Clearinghouse and will soon be able to retrieve data about former students’ transfer and graduation.
WETCC is not currently conducting surveys of its alumni. The team encouraged the College to begin
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doing so and offered suggestions about the kinds of information they might consider collecting.
WETCC is also a member of the 2017 Achieving the Dream Success Project Cohort. Although the
project focus is on retention and graduation, the resources and support the College will receive
should be of considerable value with the school’s work to enhance its data management strategies,
which will in turn support better student tracking.  The team recommends a focus visit on Program
Review no later than Fall 2021 document continued improvement of program review.  The report
filed in preparation for the focus visit is to provide documentation of the following items:

1. Academic Dean and Faculty: development of a clearly defined structure for academic program
review that reflects good practice and includes a timeline for program review.

2. A completed program review of the Associate of Arts degree with summary of the findings,
analysis of the data, documentation and implemented recommendations based upon the review.

3. Report on the progress on tracking of former students including graduates, transfers and non-
returners.

4. Report of the progress on resolving data integrity issues.

Documentation should include, at the minimum, the following: schedule of program reviews,
Curriculum Committee minutes, completed program reviews, any rubrics that are used in the process,
evidence that faculty are making recommendations for improvement of programs as a result of the
findings.
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4.B - Core Component 4.B

The institution demonstrates a commitment to educational achievement and improvement through
ongoing assessment of student learning.

1. The institution has clearly stated goals for student learning and effective processes for
assessment of student learning and achievement of learning goals.

2. The institution assesses achievement of the learning outcomes that it claims for its curricular
and co-curricular programs.

3. The institution uses the information gained from assessment to improve student learning.
4. The institution’s processes and methodologies to assess student learning reflect good practice,

including the substantial participation of faculty and other instructional staff members.

Rating

Met With Concerns

Evidence

Assessment Reporting for All Courses

The 2014 assessment plan calls for identification of course outcomes, collection and analysis of data,
identification and tracking of action plans, and reporting. The course assessment reports submitted
were for courses taught by full-time faculty; none were for courses taught by adjunct instructors
(approximately two-thirds of WETCC courses). The explanation provided by the Academic Dean was
that the procedure was being tested by the full-time faculty and will then be rolled out with the
adjunct instructors. The reports contained information for only one outcome per course. Two
instructors included reflection on strengths and weaknesses of student performance and action plans
for improving learning the next semester. Another full-time instructor provided only counts of
students who had or had not submitted assignments or followed instructions, with an action plan to
repeat the same assignment the next semester. The team encourages WETCC to ensure that
assessment occurs on all outcomes in all courses and all semesters.

 General Education Goals, Competencies and Measurement

Program/general education.  The College has one Associate of Arts degree and common general
education and program learning outcomes. The Assurance Argument states that the program/general
education outcomes are designed to give basic knowledge for transfer or employment. The WETCC
Assessment Plan 2014-2019 identifies four general education outcomes. The College has since
adopted a set of 11 outcomes based on 10 Minnesota Transfer Curriculum (MnTC) content areas and
associated competencies students are expected to master in lower division coursework before transfer
to a Minnesota state institution. The team commends WETCC for indigenizing an otherwise Western
MnTC framework with the infusion of cultural relevance through minor revisions to the MnTC
competencies. However, the program outcome definitions come from only one competency among
several that underlie MnTC content areas, resulting in a narrow focus rather than what is intended as
broadly integrated lower-division content. The team suggests that use of multiple competencies for
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each broad area may strengthen the instructional and assessment focus.  Furthermore, the team
recommends that faculty identify multiple measures, both direct and indirect, to measure student
learning on program outcomes.

Faculty have developed the General Education Program Outcome Rubric, a common rubric for
evaluation of all assessment-related student work. It is desirable to standardize methods where
possible, but the rubric is not designed to provide actionable information about student learning,
because the ratings indicate only that a student needs more training, continues to grow, or has
demonstrated mastery. No descriptions of levels of student performance on the outcomes are
provided. The rubric does not support analysis and interpretation of assessment data, understanding
student learning, or identification of ways to improve learning; nor does it support reliable
application by multiple instructors. WETCC faculty might review the VALUE rubrics, a free
resource that provides detailed rubrics for 16 areas. They may not find them suitable, but might be
able to adapt them or see them as examples of how to develop rubrics that provide richer information
to drive improvement of student learning.

The team recognizes WETCC’s efforts to improve its assessment, but cautions against a more-is-
better approach. One way to streamline this lofty approach might be to select a small number of
general education outcomes suitable to WETCC’s culture and context, such those in the 2014 plan.
Those could serve as program outcomes, with MnTC competencies mapped to program, emphasis,
and co-curricular outcomes, with culturally relevant language. Alignment of outcomes and
curriculum to MnTC content areas and competencies would provide evidence that WETCC meets
MnTC expectations, and provide actionable assessment data. Whether WETCC chooses to retain the
MnTC content areas as program outcomes or opt for fewer outcomes, the College is encouraged to
review course outcomes and assessment to ensure they satisfy MnTC expectations regarding student
attainment of the underlying competencies.

Varying references to general education and program assessment appear in different documents. To
avoid any confusion, the team recommends that assessment-related documents provide a brief
statement that WETCC has adopted a common set of general education and program-level learning
outcomes for the Associate of Arts degree.

WETCC’s Master Syllabus Template requires instructors to designate course-level outcomes. A
sample of syllabi showed that some had no outcomes. The team recommends that all syllabi be
reviewed to ensure that outcomes are included, and consider a review and approval of syllabi by the
Academic Dean.  It would be helpful to students if WETCC published its general education
(program), emphasis, and co-curricular learning outcomes on its web site, in the Academic Catalog,
and in the Student Handbook.

 Co-curricular Goals, Competencies and Measurement

The number and variety of co-curricular offerings at WETCC are impressive, with many
opportunities to assess student learning. Co-curricular assessment occurs through use of the “Co-
curricular Assessment Rubric Model, WETCC Co-Curricular Activities Assessment Rubric” found in
the Co-Curricular Assessment Plan. The rubric includes description of an event and a four-point
scale for each of the outcomes, points for each outcome, and total points across all five outcomes.
  No discussion of how the rubric is used to evaluate student learning is provided (e.g.student
artifacts), nor any summary, analysis, interpretation, or follow-up actions to improve student
learning.  The rubric does not focus on student learning; it focuses on states of mind, processes for
acquiring skills, or references to mastery, often within a single cell. Cells across levels  of scales do
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not depict increasing levels of student learning or outcome-related states of mind. 

The Anishinaabe Seven Grandfather Teachings provide a framework for the co-curricular
programming. WETCC has adopted 10 co-curricular outcomes based on five of the seven teachings.
These appear in varying forms in different documents.  It is recommended that the documents be
reviewed to ensure consistency. The team recognizes the use of Anishinaabe culture to guide the co-
curriculum and its associated outcomes as a strength. Some are expressed as activities (take
responsibility or develop gifts/talents) or affective states (value diversity, honor interrelatedness of all
things) rather than learning outcomes. Several are not observable or measurable. Because WETCC
intends for its co-curriculum to “expose students to aspects that develop their personalities, interests
and cultivate who they are,” it is appropriate that some co-curricular outcomes describe important
affective traits, with the primary emphasis on student learning. The number and variety of co-
curricular offerings at WETCC are impressive, with many opportunities to assess student learning.
Co-curricular assessment occurs through use of the “Co-curricular Assessment Rubric Model,
WETCC Co-Curricular Activities Assessment Rubric” found in the Co-Curricular Assessment Plan.
The rubric includes description of an event and a four-point scale for each of the outcomes, points for
each outcome, and total points across all five outcomes. No discussion of how the rubric is used to
evaluate student learning is provided (e.g., student artifacts), nor any summary, analysis,
interpretation, or follow-up actions to improve student learning. The rubric does not focus on student
learning; it focuses on states of mind, processes for acquiring skills or states of mind, or references to
mastery, often within a single cell. Cells across levels of scales do not depict increasing levels of
student learning or outcome-related states of mind. Text within some cells are unrelated to one
another or to the outcome evaluated.

An example of a completed rubric from Spring 2018 orientation had markings to indicate that the
student(s) demonstrated mastery-level skills in both critical thinking and civic engagement; exceeded
mastery on Finding Purpose by applying skills in a variety of contexts; demonstrated Leadership
skills through occasional engagement with causes/issues; demonstrated the Holistic Life by
integrating knowledge and tools from various disciplines to challenges outside the classroom; and
surpassed the development of a personal worldview and refined their worldview. In the space
provided for suggestions and modification, there are notes on how to improve the orientation event
itself (but not student learning) in the future. The Extension Service provided the team with materials
from a recent two-day Winter Camp event focused on native foods, crafts, and language. The event
was open to all community members, not just students. The event description cites all co-curricular
outcomes, but the completed rubric has the same issues as the orientation example above. Summary
results of a participant survey focus on satisfaction and improving the next event. With no connection
between the rubric and student learning, the only evidence of evaluation is on the event itself.
The Co-Curricular Assessment Plan includes information on the Student Senate, Student Services,
and Cultural Department, with a set of goals and list of activities in 2017 and 2018. For each activity,
there is a column that indicates how many co-curricular outcomes were assessed (but not which
ones), and an Assessment Rubric Score. As with the orientation rubric, these included no information
about student learning. The team commends WETCC’s leadership and faculty for their commitment
to connecting students’ college experience to their cultural traditions. However, the team finds it
unlikely that a freshman orientation session would yield the levels of critical thinking, civic
engagement, and personal development reflected by the summary in the completed rubric. Aggregate
scores across multiple unrelated co-curricular outcomes will not provide information to improve
student learning.

Developmental Courses
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In the 2014 assessment plan, WETCC reported that nearly 85% of entering students are placed in at
least one developmental course. The Accuplacer 18-19 Summary has counts of students placed in
developmental vs. college-level courses and the number who passed developmental coursework. No
assessment of student learning in developmental courses or in subsequent college-level work is
reported. The team recommends that WETCC implement a process to study the learning of the large
percentage of students placed in remedial coursework, focus efforts on the specific challenges those
students face, and identify evidence-based initiatives to counter those challenges. It is important to
track those students beyond developmental courses into college-level work to ensure success and
preparation for graduation, transfer, or employment.

Use of Assessment Data

The Assurance Argument states that assessment data are used for annual reports, such as Program
Review and other departmental reports, and that after each semester, the Academic Dean reviews a
report of all scores and provides instructors with a faculty review of the outcomes, so they can reflect
on the process and consider any means of improvement. The team asked faculty for examples of how
the assessment data collected were used to identify ways to improve student learning, and where that
information was reported. One faculty member described how he can review student papers and
identify changes to make for the next semester. The team asked whether such actions are documented
in any reports and were advised the information is in the “department reports.” Samples of those
reports provided during the visit, included one for Academics that was a log of monthly activities,
mostly linked to the strategic plan, with no assessment information.

HLC Assessment Academy

With WETCC’s permission, the team downloaded their HLC Assessment Academy project. The
Academy mentor posted a comment that she learned in an offline discussion that the co-curricular
outcomes were never intended for assessment of student learning, but were for evaluating
achievement of mission and strategic goals. That is inconsistent with the Assurance Argument and
submitted evidence. It appears that the outcomes are intended to measure students’ learning and
development within the outcomes based on traditional teaching, with a simultaneous effort to
evaluate campus events. The College may be asking too much from a single evaluative tool. The
faculty might better understand students’ learning by asking less, analyzing more, and letting the
data suggest follow-up actions aimed at improvement of learning. One resource to consider
i s Assessing Performance: Designing, Scoring, and Validating Performance Tasks by Johnson,
Penny, and Gordon, a reasonably-priced book written by leading experts in the field for teachers and
other practitioners. WETCC might benefit from identifying a subset of its many co-curricular
offerings to use for assessment purposes. It is unlikely that any single activity would result in
learning on all co-curricular outcomes, so activities could be planned around the intended learning in
each. Use of a separate rubric for each outcome could yield information about students’ learning in
culturally important areas. The College should also separate assessment from events evaluation with
a separate tool for that purpose.

Academy project plans frequently evolve, but statements within the Assurance Argument
acknowledge that Academy participation “has not been utilized to its full potential,” and that the
focus shifted from assessment to institutional outcomes and strategic planning. WETCC did not
submit project updates for two of the eight reporting cycles, and did not review or respond to
feedback from their Mentor and Senior Scholar for some cycles as those advisors reminded them to
focus on improvement of student learning. Midway through the Academy, the WETCC team shifted
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focus away from assessment to persistence and completion and strategic planning, and were
reminded by their advisors that those were not within the scope of the Academy. The team agrees
with WETCC’s acknowledgement that they did not take full advantage of Academy participation, yet
also notes that these efforts coincided with leadership changes and other institutional challenges that
strained the College’s limited resources. The team also acknowledges that progress in the creation of
learning outcomes and integration of Anishinaabe teachings was accomplished as part of Academy
participation. 

Assessment to Improve Student Learning

The Assurance Argument narrative and evidence are heavily focused on documentation of parties
responsible for various activities, on review and revision of outcomes and processes, and on reporting
assessment activity to stakeholders. The Assessment of Student Learning Policy refers to
improvement of student learning, but the only evidence the team located was in course assessment
summaries by the English and Science instructors, and those were limited to a single outcome. This
was validated during the visit through comments by the English instructor, who gave an example of
weaknesses in students’ use of citations and how he moved up that instruction to provide for adequate
reinforcement before final papers. The Assessment Academy Mentor and Senior Scholar feedback
contain several reminders to incorporate the focus on improvement of student learning into their
work. No subsequent efforts in that area were evident in their Academy updates or responses to
Criterion 4. The 2017-18 combined program review and assessment report contains a single action
plan near the end of the report, the WETCC strategic plan – not a data driven action plan to improve
student learning. WETCC asserted in the Assurance Argument that, “WETCC engages in processes
to improve student learning,” however, the evidence presented is anecdotal and the team found no
systematic use of assessment information to improve learning.

Good Practice and Opportunities for Improvement

WETCC faculty have developed learning outcomes at the general education (program), emphasis,
course, and co-curricular levels. The team acknowledges progress in these areas, yet further
improvement is warranted, and suggestions are provided in this report. A positive element is the
identification of culturally relevant outcomes and co-curricular activities that could have been used to
assess student learning on those outcomes. The nature and number of activities described in the Co-
curricular Assessment Plan demonstrate the active engagement of faculty as well as student services
and other staff.

A number of opportunities for improvement regarding the assessment processes cited previously in
this report include:

general education/program outcomes that are one competency from broad content areas for
transfer;
no outcomes for some courses and inputs or activities rather than learning outcomes in others;
program assessment of a single measure in a single class rather than multiple direct and
indirect measures across the curriculum;
assessment rubric not designed to yield actionable information about student learning;
co-curricular assessment rubric not designed to yield actionable information about student
learning;
limited reporting of assessment results on a subset of the stated 11 program outcomes;
assessment reporting that consists solely of pie charts with undefined values and labels;
emphasis assessment reports with multiple outcomes but no indication of outcomes
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represented, or report on outcomes other than those listed;
use of assessment to improve student learning limited to a few course assessment reports by
two faculty members, with each of those focused on a single course-level outcome.

Interim Monitoring (if applicable)

4.B. Assessment of Student Learning and Federal Compliance - Review of Student Outcome
Data

The assurance argument and comments by faculty and leadership convey a sense of confidence in
WETCC’s assessment processes, resulting data, and use of data for improvement, that are not
supported by the documents submitted or by on-site interviews. Assertions consisted of broad
statements about assessment, supported documents that do not show the collection and analysis of
actionable information and do not result in data-driven actions to improve learning. Apparent gaps in
institutional understanding of assessment purpose and processes contribute to the team’s
recommendation that 4.B is met with concern and that a focus visit will be required.  Since 4.B is
met with concerns Federal Compliance – Review of Student Outcome Data will also be addressed in
the monitoring visit.

The report filed in advance of the focus visit is to provide documentation of the evidence for the
following items:

1. Systematic assessment plan delineating a) the cycle of assessment for each institutional
outcome with timelines, responsible individuals/committees for collection and analysis of data
and program improvement reports and b) a report on progress, at the time of the focus visit in
implementing the assessment plan.

2. Academic Dean and Faculty:  Documentation that course outcomes are assessed in all classes,
with analysis and reflection by faculty (or adjunct instructors), action plans to improve student
learning, and tracking of action plan results.

3. Academic Dean and Faculty:  develop and implement a year-end reporting process, which
requires programs to report on program outcomes.  This should include the methodology, the
results, analysis of results, and recommended changes if any are required.

4. Academic Dean and Faculty: implementation of co-curricular assessment, including at least
two iterations of co-curricular assessment.

Documentation should include, at the minimum, the following: meeting minutes, program learning
outcomes assessment report summaries, and a list of curricular and co-curricular changes made as a
result of the assessment findings.
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4.C - Core Component 4.C

The institution demonstrates a commitment to educational improvement through ongoing attention to
retention, persistence, and completion rates in its degree and certificate programs.

1. The institution has defined goals for student retention, persistence, and completion that are
ambitious but attainable and appropriate to its mission, student populations, and educational
offerings.

2. The institution collects and analyzes information on student retention, persistence, and
completion of its programs.

3. The institution uses information on student retention, persistence, and completion of programs
to make improvements as warranted by the data.

4. The institution’s processes and methodologies for collecting and analyzing information on
student retention, persistence, and completion of programs reflect good practice. (Institutions
are not required to use IPEDS definitions in their determination of persistence or completion
rates. Institutions are encouraged to choose measures that are suitable to their student
populations, but institutions are accountable for the validity of their measures.)

Rating

Met

Evidence

4.C. - Student Retention, Persistence and Completion

Goals for student retention, persistence, and completion

WETCC has prepared a Student Enrollment Management Plan for 2016-2018. The plan
emphasizes the institutional mission, serving the White Earth community, and describes the key roles
that the Marketing Committee, Retention Committee, Financial Aid Office, and Registrar’s office
play in the College’s student success efforts. The plan established three goals: to increase overall
enrollment to 150 by 2019; increase completion rates of full time students; and  increase retention
rates of full time students to 45%. No persistence goal was included. The plan includes objectives for
incremental increases in overall enrollment as well as increases in enrollment by high school
graduates, GED graduates, Native male students, and non-Native students, with specific actions,
milestones, marketing and recruitment initiatives, and persons responsible. Less concrete steps
toward achieving retention and completion goals were included. Without baseline data and or a
target goal for completion, it was not clear whether the goals are ambitious but attainable. The team
recommends that the plan be updated to include this information and that WETCC also analyze
enrollment, retention, persistence, and completion by key demographic characteristics of their
student body such as the first generation and Pell eligibility rates cited in the Assurance Argument,
as well as any relevant characteristics from White Earth IPEDS and AIMS data. A deeper
understanding of the student population profile might inform the College’s efforts to increase
enrollment and student success rates.
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Data analysis and collection

Difficulty with a previous student information system that required transition to a new system
designed for small schools; concerns about data integrity; and the lack of a dedicated institutional
researcher to support these efforts have combined in recent years to create a number of challenges to
WETCC’s efforts to collect and analyze student data. At this time, limited data from IPEDS
collections are the extent of available information to inform the College about rates of student
success. Migration to the new student information system is nearly complete as staff complete final
tasks to resolve remaining issues with some data elements that did not migrate. They are reviewing
and correcting data inaccuracies from previous cycles by working backwards through previous
academic years. The goal is to fully clean back to 2014-15 by fall 2019. The 2013-14 IPEDS data will
require correction, which they will address. WETCC has recently joined the National Student
Clearinghouse and will soon be able to query data about its former students. The College is
participating in the Achieve the Dream Project Success which focuses on helping tribal colleges to
improve the collection and analysis of student success data. The team is optimistic that WETCC will
see substantial improvement in this area in the near future.

Use of student data to make improvements

The College acknowledges limited use of information on student retention, persistence, and
completion to drive improvement, but is committed to completing the necessary work of Project
Success to make necessary corrections in this area. The team agrees with WETCC leadership that
participation in the project will position them to make considerable progress.

Processes and methodologies reflect good practice

The previously cited challenges have prevented WETCC from implementing processes and
methodologies that reflect good practice in this area, but the efforts already underway should help to
resolve these issues and prepare the College to adopt sound practices to support data collection and
analysis that will inform their student success efforts.

Recommendation on the Embedded Monitoring for 4.B. and 4.C.

IAC required an embedded monitoring report for this visit “… combined assessment/persistence
(core components 4B/4C), to ensure continued progress is being made on these matters (e.g.,
integration with the Academy expectations; resolution for the SMS/IPEDS issue). Further, IAC wants
the report to contain a systematic assessment plan delineating: (a) The cycle of assessment for each
institutional outcome with timelines, responsible individuals/committees for collection and analysis
of data and program improvement reports (b) Report on progress, at the time of the monitoring
report due date, in implementing the assessment plan." 

Progress has been made in the assessment of student learning since the 2017 focus visit.  WETCC
faculty have developed learning outcomes at the general education (program), emphasis, course, and
co-curricular levels. The team acknowledges progress in these areas, yet further improvement is
warranted, and suggestions are provided in this report. A positive element is the identification of
culturally relevant outcomes and co-curricular activities that could have been used to assess student
learning on those outcomes. The nature and number of activities described in the Co-curricular
Assessment Plan demonstrate the active engagement of faculty as well as student services and other
staff.
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Progress has also been made in the monitoring of retention, persistence and completion rates.  The
Student Enrollment Management Plan has set goals for enrollment, retention and completion.  Data
collection and analysis is improving as a result of replacing the Student Information System with
Populi. WETCC has recently joined the National Student Clearinghouse and will soon be able to
query data about its former students. A recent report provided a summary of students who transferred
to Bemidji State University since 2013, with percentages of those who (a) transferred but did not
register; (b) are currently enrolled; (c) have graduated; (d) left after one or more semesters. Fifteen of
the 18 students who registered have either graduated or are on track to graduate.   The College is
participating in the Achieve the Dream - Project Success which focuses on helping tribal colleges to
improve the collection and analysis of student success data. The team is optimistic that WETCC will
see substantial improvement in this area in the near future.

Although progress has been made in 4.B. and 4.C.since the 2017 focus visit, the 2019 visit reiterated
continued concerns in some of the same areas of Assessment of Student learning and is
recommending a focus visit in Fall  2021 to address the concerns. The focus visit will also address
the related Federal Compliance requirements of Student Outcomes Data.

Based upon these factors the team accepts WETCC’s embedded report and has determined that
White Earth Tribal and Community College meets the requirements for Core components 4.B and
4.C further organizational attention and HLC follow-up are required for 4.B.

 

 

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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4.S - Criterion 4 - Summary

The institution demonstrates responsibility for the quality of its educational programs, learning
environments, and support services, and it evaluates their effectiveness for student learning through
processes designed to promote continuous improvement.

Evidence

White Earth Tribal and Community College (WETCC) Strategic Plan goals, actions and outcomes
keep teaching, learning, evaluation, and improvement at the forefront of daily departmental
operations. The Planning Timeline describes the continuous improvement cycle of analyzing data to
monitor the progress of various plans within the College.

The Academic Dean oversees faculty qualifications and maintains a rubric that adheres to the Higher
Education Policy of HLC and the standards set forth by the Faculty Credentialing Policy of the
Minnesota State Colleges and Universities.

Program Learner Outcomes are assigned and assessed in general education courses. Program reviews
are conducted annually with faculty. The curriculum committee is also engaged in the process to
ensure programs maximize the potential of students and faculty alike. In 2017-2018, a new template
was piloted by WETCC to contain a comprehensive review of the overall Academic division. This
process was strengthened and broadened for the 2018-2019 academic year to include fiscal
responsibility, course design and delivery, and the assessment of teaching methods.

Credit for experiential or prior learning, including transfer and readmit credits, are determined by the
Academic Department in accordance to policies approved by the Council of Trustees (COT).  These
policies are outlined for students in the Academic Catalog and the Student Handbook. The Registrar
applies approved credits to the student’s academic record.
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5 - Resources, Planning, and Institutional Effectiveness

The institution’s resources, structures, and processes are sufficient to fulfill its mission, improve the
quality of its educational offerings, and respond to future challenges and opportunities. The
institution plans for the future.

5.A - Core Component 5.A

The institution’s resource base supports its current educational programs and its plans for
maintaining and strengthening their quality in the future.

1. The institution has the fiscal and human resources and physical and technological
infrastructure sufficient to support its operations wherever and however programs are
delivered.

2. The institution’s resource allocation process ensures that its educational purposes are not
adversely affected by elective resource allocations to other areas or disbursement of revenue to
a superordinate entity.

3. The goals incorporated into mission statements or elaborations of mission statements are
realistic in light of the institution’s organization, resources, and opportunities.

4. The institution’s staff in all areas are appropriately qualified and trained.
5. The institution has a well-developed process in place for budgeting and for monitoring

expense.

Rating

Met With Concerns

Evidence

White Earth Tribal and Community College (WETCC) has sufficient resources for its operations.
With just about 100 students and three (3) full-time faculty, the institution has a teacher ratio of ten
to one. Upon review of the faculty files, faculty are appropriately credentialed for the courses they
teach.

Physical resources are very good. WETCC completed Phase III of the main academic building in
2016 and now everyone is one building. There appears to be adequate space for some future
expansion. Most courses are offered face-to-face but the institution has distance learning equipment
and provides video-conferencing for the local community. The facilities appeared in excellent
condition and to be well maintained.

Like most small institutions, WETCC has struggled with the Composite Financial Indicators (CFI).
The College is currently classified as a Private-Nonprofit but is working on being reclassified as a
Public-Nonprofit. Even taking this in to consideration, they have been “below the zone” for some
time. The Commission required a Financial Monitoring Report in April 2016 and it was deemed
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“incomplete”, WETCC was required to implement a Financial Recovery Plan. It was about this time
that they also hired a competent CPA as Finance Director and she was instrumental in helping the
institution focus on finances and build Net Assets to increase reserves. Reserves went from $26,020
in 2014 to $1,208,534 in 2018.

In discussions with the institution’s Council of Trustees and Tribal Council Representatives, they are
very committed to the success of WETCC. There are formal commitments from the Tribe to provide
institutional support. While there is no “fixed” amount, support has been in the amount of $600,000
for the last few years.  The tribal contribution is critical to the financial viability of the College.

While WETCC is a component unit of the White Earth Nation, the institution is a separate legal
entity and operates as such. The institution has independence in its day-today operations and is
overseen by a separate Council of Trustees that approves purchases over $5,000 and the annual
operating budgets.

The goals and objectives incorporated in the plans are realistic for the institution. The institution’s
mission statement “White Earth Tribal and Community College is an institution of higher learning
dedicated to academic excellence grounded in Anishinaabe culture, values and traditions” is
incorporated throughout the institution’s planning processes.

Departmental objectives are assessed and evaluated through monthly department reports that tie
achievements to strategic and other priorities.  These are in the monthly report that the President
submits to the Council of Trustees to update the governing body on progress being made on the
Strategic Plan.

The Strategic Plan outlines five primary goals and is a living document. This is evidenced with the
addition of additional objectives including succession planning as a result of recent significant staff
turn-overs.  As noted in the Assurance Argument, the college has made significant progress in
strategy and planning since 2017. Staff turn-overs have slowed progress and implementation of some
objectives but overall they are moving forward.

A number of institutional documents have been updated and/or created as part of the planning
process. These include the Master Facilities Plan, Co-Curricular Assessment Plan, Student
Enrollment Management Plan, Marketing Plan, Communications Plan, Information Technology (IT)
Plan, Customized Education Proposal, Institutional Effectiveness Plan, Annual Reporting Calendar,
Financial Recovery Plan, Extension Strategic Planning, Budget Template, Shared Governance and
Compensation Plan. Position descriptions for all positions have been updated and all departments
completed policy updates, revisions and/or creations in 2017.

One of the college’s on-going challenges has been staff turnover. Typical of a small institution in a
rural area, keeping qualified, competent employees in all areas has been difficult. The current
administration has been in place for less than two years, with the current President being confirmed
just this past September.

Current staff are committed to the institution. The President is from the White Earth Nation and is
well respected by the local community. As was mentioned previously, the Tribe and Council of
Trustees are committed to the success of the institution and are very supportive of the President,
having confidence in her and the Administrative Team.

In reviewing the staffing list provided by the institution and reviewing faculty personnel files,
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employees are for the most part appropriately qualified and trained.  WETCC has recognized the
need to improve the credentials of staff and faculty. The College allows employees to take classes at a
discounted rate and encourages professional growth. The institution is in the process of recruiting a
new Finance Director and review of the on-line job posting indicated adequate qualifications for the
prospective candidates.  The college has also reviewed faculty credentials and has implemented a
process to ensure all faculty will meet HLC guidelines no later than Fall 2019.

The budget process for WETCC starts with the Institutional Planning Time-Line, which outlines key
objectives by month. Cabinet members establish annual goals, plans to support the strategic plan and
budgets for the plans. It also identifies review dates to analyze data to allow adjustments to the plans
if necessary. The full cabinet participates in the process with the Council of Trustees approving the
plans and budget in August for implementation at the start of the fiscal year in October.  Cabinet
members solicit budget input from their constituencies. The Academic Dean receives input from
faculty, including adjuncts on their needs in meeting institutional objectives.

The Finance Director produces monthly financial reports for each department, including budget to
actual numbers allowing cabinet members to monitor their expenses. Both the President and Finance
Director review the complete set of reports for all departments with the Finance Director making a
monthly report to the governing board including a Balance Sheet and Profit & Loss Statement,
keeping the Council of Trustees updated as to actual versus budget.

An annual independent audit is completed and the last few have been “clean” with an unmodified
opinion.

WETCC has made good progress in improving its financial position. The Financial Recovery Plan
has helped them met their goals.

Rather than depend on whatever the excess revenues over expenses ends up being each year, the
College might budget a “savings” target line item each year. They may also want to include a
“contingency” line item to give them some additional fiscal flexibility.

 

Interim Monitoring (if applicable)

Interim Monitoring (if applicable) Monitoring Report 

5.A. - Institution's Resource Base

Submit a monitoring report within six months of HLC approval of this report that addresses the
status of the Finance Director Search and include resume of new Finance Director and job
description for the Finance Director.
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5.B - Core Component 5.B

The institution’s governance and administrative structures promote effective leadership and support
collaborative processes that enable the institution to fulfill its mission.

1. The governing board is knowledgeable about the institution; it provides oversight of the
institution’s financial and academic policies and practices and meets its legal and fiduciary
responsibilities.

2. The institution has and employs policies and procedures to engage its internal constituencies—
including its governing board, administration, faculty, staff, and students—in the institution’s
governance.

3. Administration, faculty, staff, and students are involved in setting academic requirements,
policy, and processes through effective structures for contribution and collaborative effort.

Rating

Met

Evidence

WETCC’s Council of Trustees provides appropriate oversight to the institution. Recently there was a
conflict of interest with one of the members. He was removed and another member was appointed to
the Council.

In discussions with the Trustees, they made it very clear that they are very committed to the WETCC
and are in full support of the current President and understand their role in the governance of the
institution.

Policies and plans of the institution were revised in 2017 by Administration.  The Council of Trustees
then approved them as specified in the COT Bylaws.  A review of policies indicate that they are
appropriate for the institution. A review of Council of Trustee meeting minutes and monthly
financial reports showed that the policies are being implemented.

At the monthly Trustees’ meeting, the Council is given a Financial Report by the Finance Director
that includes a Balance Sheet and Statement of Revenues and Expenses showing Budget to Actual
with highlights from the month’s activity discussed. In the President’s report, operational highlights
are discussed, including enrollment trends and other relevant information.  The Council also reviews
the annual independent audit which includes a presentation by the auditors to the Council.

WETCC implemented a Shared Governance policy in 2017. The policy defines Shared Governance
a s “Administration, faculty, staff and students are involved in providing input into academic
requirements, policy, and processes through effective structures for contribution and collaborative
effort”.  As stated in WETCC’s Shared Governance policy, the goals of Shared Governance are to
share rights and responsibilities in order to enable all stakeholders to contribute to the major
decision-making of the College; promote effective leadership; and support collaborative processes.
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The Institution has three Senates – Faculty, Staff & Student. While there are only three full-time
faculty, adjunct faculty are full voting members. As many of the staff and administration are also
adjunct faculty, WETCC may want to look at ways to minimize their influence on faculty decision
making processes.

The institution has a process to create ad-hoc committees as needed and this was evidenced in the
Search Committee(s) for open positions. Also with the awarding of the recent Project Success grant,
an institutional committee was created for the implementation and monitoring of the award. In
discussions with the various constituencies, they explained their involvement in the various
institutional processes and appreciate the opportunity to provide input.  Review of the various
institutional committees verified that there was good representation from the various constituencies. 

Policies are the responsibility of the assigned cabinet member and anyone – staff, student or faculty,
can request a policy change. The change request goes through the various senates and Cabinet with
the President having final decision making before it would go to the Council of Trustees for final
approval before implementation.

The recent change in Academic Programming in Spring 2018 followed this process. The Faculty
Senate and Curriculum Committee provided recommendations to the Academic Dean on changes to
general education requirements and the AA degree itself. It was brought before the cabinet and the
various senates before going to the Council of Trustees for final approval.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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5.C - Core Component 5.C

The institution engages in systematic and integrated planning.

1. The institution allocates its resources in alignment with its mission and priorities.
2. The institution links its processes for assessment of student learning, evaluation of operations,

planning, and budgeting.
3. The planning process encompasses the institution as a whole and considers the perspectives of

internal and external constituent groups.
4. The institution plans on the basis of a sound understanding of its current capacity. Institutional

plans anticipate the possible impact of fluctuations in the institution’s sources of revenue, such
as enrollment, the economy, and state support.

5. Institutional planning anticipates emerging factors, such as technology, demographic shifts,
and globalization.

Rating

Met

Evidence

WETCC’s budget planning process revolves around the strategic plan and associated goals. Cabinet
members prepare their annual budget proposals according to the strategic activities scheduled within
their areas. The combined proposals are reviewed and approved by the Cabinet and President before
presentation to the Trustees for final approval. This practice of linking budget planning to the
strategic plan ensures that resource allocation remains in alignment with the institution’s mission
and priorities.

In its Assurance Argument, WETCC states that the evaluation of operations is focused on the
strategic planning efforts, and that monthly updates are presented to the President and the Council of
Trustees (COT). The College leadership further claims that planning and budgeting processes are
linked, with assessment and evaluation of operations integrated into the process. The Strategic Plan
2018 Work Plan and meeting minutes confirm that operational units do focus their planning and
activities around the strategic goals, but the team found little evidence that WETCC links
assessment, evaluation of operations, planning, and budgeting.

WETCC has developed a plan to implement an institutional effectiveness plan by the end of 2019.
The College has also created an institutional effectiveness committee to finalize and implement the
plan. The team encourages the College to continue this work, and to ensure that the planning process
includes a process for evaluating the operational effectiveness of each of its administrative and
support units.  

The College began implementation of a Key Performance Indicator (KPI) project in order to support
strategies for data tracking.   While on campus the team learned that data entry for the KPI project
was stalled because of a staffing change.  Data entry has resumed and is active again. In on-campus
interviews, the team was advised that WETCC does evaluate the effectiveness of its operational and
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support units beyond tracking activities related to the strategic plan, and that those activities are
documented in the monthly department reports provided to the President and Trustees.  The team
reviewed a sample of January 2019 reports for Academics, Student Services, Development, and
Cultural. These reports were logs of monthly activities within those areas, with activities linked to the
strategic plan. The reports did not contain information about evaluation of effectiveness of those
areas, of linkage to budget and planning.  The College would benefit by adding a narrative or
justification that connects budget requests to assessment and institutional effectiveness data.

While the team commends WETCC for its integration of the strategic goals into all areas of its
operations, we also recommend that the College look beyond the strategic plan and identify ways to
study how effectively its various units function, and use that information to drive improvements in
those areas. The College is encouraged to incorporate data from program review, assessment, and
evaluation of administration and support areas to inform educational and operational planning as
well as allocation of resources.

WETCC has done an impressive job of incorporating input from internal and external stakeholders
in its recent strategic planning work. The College conducted a SWOT analysis, sought feedback from
the public at the monthly Trustees meetings, and even had students in its Business Management and
Marketing Class conduct focus groups of community members. The various sources of feedback were
compiled into a summary document that the former president distributed to faculty, staff, students,
and trustees for feedback. This document and the resulting feedback became the foundation for the
strategic plan. WETCC consistently uses its strategic plan to guide all aspects of its operations, and
all units use monthly department reports to track their activities in support of strategic goals. The
Strategic Plan 2018 Work Plan serves as an institutional repository of progress toward the strategic
goals as efforts throughout the College are recorded in this document.

Interviews with college leadership and trustees confirm that the College has a realistic sense of its
current capacity and factors that could impact its future financial picture. Low enrollment continues
to be a challenge due to high personnel costs and low tuition revenues. As the College works to
improve its recruitment efforts, it also recognizes that it is not sufficient to simply bring in new
students each year to replace those who leave, but has instead made keeping students and increasing
graduation rates a priority.

Partially in response to an earlier financial flag by HLC, WETCC has worked to increase its reserves
through frugal spending practices and depositing unspent funds, such as budgeted payroll for vacant
positions. The College does not maintain a contingency fund to cover unanticipated expenses, but can
usually cover those expenses through reallocation of operational funds. WETCC should consider
adding a "contingency" line item to the budget.  Any unspent funds from this line item could flow
into savings and help build the reserves. The College has been fortunate in recent years that
they have been able to save but would benefit by "formalizing" that process.

As a small tribal college, WETCC lacks many of the fiscal and human resources available to large
institutions that can anticipate rapid changes in technology. To a great extent, the College’s
membership in American Indian Higher Education Consortium (AIHEC) for collective efforts by the
tribal college community to monitor new technologies and seek funding sources for those deemed
beneficial to them.

An important factor for WETCC’s planning efforts is the need for skilled workers by the White Earth
Nation and surrounding areas. The tribal government and casino are among the largest employers in
the area. The team wonders whether the College’s sole offering of a two-year transfer program
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adequately serves those employers’ needs for entry-level and technical workers. The White Earth
Nation Comprehensive Economic Development Strategy (CEDS) 2014-2018 report contains detailed
information about current and anticipated skill sets needed for the tribe’s desired economic
development. Those skill sets point directly to training needs in a number of areas not currently
served by the current Associate of Arts degree program. Some efforts to offer short-term training
workshops are noted in the Assurance Argument and through conversations with leadership. The
Council of Trustees members expressed a desire to build business partnerships that will bring jobs to
the community – jobs that will require training. Training offered through the College would directly
benefit the local work force and provide much needed revenue to the College, if this can occur
without straining the school’s limited resources.

Interim Monitoring (if applicable)

No Interim Monitoring Recommended.
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5.D - Core Component 5.D

The institution works systematically to improve its performance.

1. The institution develops and documents evidence of performance in its operations.
2. The institution learns from its operational experience and applies that learning to improve its

institutional effectiveness, capabilities, and sustainability, overall and in its component parts.

Rating

Met With Concerns

Evidence

WETCC has developed processes for budget development and expense monitoring. Monthly budget
reports are submitted by all departments for review by the President and Council of Trustees.
Mandatory reporting to IPEDS and AIHEC provide institutional snapshots of enrollment and student
demographics. Monthly department reports provide ongoing records of activities, mostly linked to the
strategic goals to track progress in those areas. As documented in 5C, the College does not engage in
systematic evaluation of effectiveness of its operational and student support areas, although there is
anecdotal evidence that informal evaluation occurs through the exchange of information within the
President’s Cabinet.

The team has noted previously that the College relies almost entirely on tracking of progress on
strategic goals to monitor and evaluate operational effectiveness and that it would benefit by also
looking beyond the strategic plan to implement a system to evaluate its institutional effectiveness in a
way that can inform budget and planning decisions and to drive institutional improvement.

To the extent that tracking operational activities linked to strategic goals or dialogue among Cabinet
members may reveal opportunities for improvement, the College does respond to those and work to
make improvements. Absent a systematic means of studying its institutional effectiveness, the
College will not be prepared to draw conclusions based on sound data or to make informed decisions
to improve its overall effectiveness.

WETCC is a small school with limited human and fiscal resources.  The team believes
implementation of a systematic means to evaluate and improve operational performance would
support efforts to learn from operational experience and apply that learning in ways that would
promote the College’s ongoing efforts to make sound planning and resource allocation decisions.

 

Interim Monitoring (if applicable)

Focused visit on evaluating institutional effectiveness and using that information to inform budget
and planning processes and operational improvement.  A combined 5.C/5.D report for a focus visit to
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be conducted no later than Fall, 2021 to include: 

a systematic plan for the evaluation of institutional effectiveness, including methodology,
responsible parties, and annual cycle; 
documentation of one evaluation cycle; and
evidence of how assessment and institutional effectiveness data are used to inform budget and
planning processes and operational improvement.
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5.S - Criterion 5 - Summary

The institution’s resources, structures, and processes are sufficient to fulfill its mission, improve the
quality of its educational offerings, and respond to future challenges and opportunities. The
institution plans for the future.

Evidence

White Earth Tribal and Community College (WETCC) has sufficient resources for its operations.
With just about 100 students and three (3) full-time faculty, the institution has a teacher ratio of ten
to one. Upon review of the faculty files, faculty are appropriately credentialed for the courses they
teach.  Physical resources are also very good as WETCC completed Phase III of the main academic
building in 2016 and now everyone is one building. There appears to be adequate space for some
future expansion. The facilities are in excellent condition and appear to be well maintained.

Like most small institutions, WETCC has struggled with the Composite Financial Indicators (CFI).
The College is currently classified as a Private-Nonprofit but is working to be reclassified as a Public-
Nonprofit. Even taking this in to consideration, they have been “below the zone” for some time. The
Commission required a Financial Monitoring Report in April 2016 and it was deemed “incomplete”,
WETCC was required to implement a Financial Recovery Plan. It was about this time that they also
hired a competent CPA as Finance Director and she was instrumental in helping the institution focus
on finances and build Net Assets to increase reserves.

WETCC’s Council of Trustees provides appropriate oversight to the institution. In discussions with
the Trustees, they made it very clear that they are committed to the WETCC and are in full support of
the current President and understand their role in the governance of the institution.

The College implemented a Shared Governance policy in 2017. The policy defines Shared
Governance as “Administration, faculty, staff and students are involved in providing input into
academic requirements, policy, and processes through effective structures for contribution and
collaborative effort”.  As stated in WETCC’s Shared Governance policy, the goals of Shared
Governance are to share rights and responsibilities in order to enable all stakeholders to contribute to
the major decision-making of the College; promote effective leadership; and support collaborative
processes.

WETCC’s budget planning process revolves around the strategic plan and associated goals. Cabinet
members prepare their annual budget proposals according to the strategic activities scheduled within
their areas. The combined proposals are reviewed and approved by the Cabinet and President before
presentation to the Trustees for final approval. This practice of linking budget planning to the
strategic plan ensures that resource allocation remains in alignment with the institution’s mission
and priorities.

The College has focused its efforts in recent years on the improvement of academic assessment and
program review, but has not yet developed a formalized means of evaluating the effectiveness of its
administrative, support, and operational units.  Current efforts to inform its decision-making
processes are driven by integration with strategic goals and informal feedback through the Cabinet
which has worked effectively because of the small size of the College.  Conversations with campus
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constituencies indicate that they feel that they have a say in campus decision making.
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Review Dashboard

Number Title Rating
1 Mission

1.A Core Component 1.A Met

1.B Core Component 1.B Met

1.C Core Component 1.C Met

1.D Core Component 1.D Met

1.S Criterion 1 - Summary

2 Integrity: Ethical and Responsible Conduct

2.A Core Component 2.A Met

2.B Core Component 2.B Met

2.C Core Component 2.C Met

2.D Core Component 2.D Met

2.E Core Component 2.E Met

2.S Criterion 2 - Summary

3 Teaching and Learning: Quality, Resources, and Support

3.A Core Component 3.A Met

3.B Core Component 3.B Met

3.C Core Component 3.C Met

3.D Core Component 3.D Met

3.E Core Component 3.E Met

3.S Criterion 3 - Summary

4 Teaching and Learning: Evaluation and Improvement

4.A Core Component 4.A Met With Concerns

4.B Core Component 4.B Met With Concerns

4.C Core Component 4.C Met

4.S Criterion 4 - Summary

5 Resources, Planning, and Institutional Effectiveness

5.A Core Component 5.A Met With Concerns

5.B Core Component 5.B Met

5.C Core Component 5.C Met

5.D Core Component 5.D Met With Concerns

5.S Criterion 5 - Summary
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Review Summary

Interim Report(s) Required

Due Date
10/15/2019

Report Focus
5.A. - Institution's Resource Base

Submit a monitoring report no later than October 15, 2019 that addresses the status of the Finance Director Search
and includes the job description for the Finance Director position and the resume of the new Finance Director.

Focused Visit(s)

Due Date
11/15/2021

Visit Focus
Combined Focus Visit to Address Criterion 4.A., 4.B.,5.D. and Federal Compliance - Review of Student
Learning Outcome Data

Monitoring of 4.A. – Program Evaluation and Improvement

The team saw signs that WETCC is poised to make progress in the College's ability to track former students. A
recent report provided a summary of students who transferred to Bemidji State University since 2013, with
percentages of those who (a) transferred but did not register; (b) are currently enrolled; (c) have graduated; (d) left
after one or more semesters. Fifteen of the 18 students who registered have either graduated or are on track to
graduate.  WETCC recently joined the National Student Clearinghouse and will soon be able to retrieve data about
former students’ transfer and graduation. WETCC is not currently conducting surveys of its alumni. The team
encouraged the College to begin doing so and offered suggestions about the kinds of information they might
consider collecting. WETCC is also a member of the 2017 Achieving the Dream Success Project Cohort. Although
the project focus is on retention and graduation, the resources and support the College will receive should be of
considerable value with the school’s work to enhance its data management strategies, which will in turn support
better student tracking. 

The team recommends a focus visit on Program Review no later than Fall 2021 to document continued
improvement of program review.  The report filed in preparation for the focus visit is to provide documentation of
the following items:

1. Academic Dean and Faculty: development of a clearly defined structure for academic program review that
reflects good practice and includes a timeline for program review.

2. A completed program review of the Associate of Arts degree with a summary of the findings, analysis of the
data, documentation and implemented recommendations based upon the review.

3. Report on the progress on tracking of former students including graduates, transfers and non-returners.
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4. Report of the progress on resolving data integrity issues.

Documentation should include, at the minimum, the following: schedule of program reviews, Curriculum
Committee minutes, completed program reviews, any rubrics that are used in the process, evidence that faculty are
making recommendations for improvement of programs as a result of the findings.

Monitoring of 4.B. Assessment of Student Learning and Federal Compliance - Review of Student Learning
Outcome Data

The assurance argument and comments by faculty and leadership convey a sense of confidence in WETCC’s
assessment processes, resulting data, and use of data for improvement, that are not supported by the documents
submitted or by on-site interviews. Evidence consisted of broad statements about assessment, supported documents
that do not show the collection and analysis of actionable information and do not result in data-driven actions to
improve learning. Apparent gaps in institutional understanding of assessment purpose and processes contribute to
the team’s recommendation that 4.B is met with concern and that a focus visit will be required.  Since 4.B is “Met
with Concern” Federal Compliance – Review of Student Learning Outcome Data will also be addressed in the
monitoring visit.

The report filed in advance of the focus visit is to provide documentation of the evidence for the following items:

1. Systematic assessment plan delineating a) the cycle of assessment for each institutional outcome with
timelines, responsible individuals/committees for collection and analysis of data and program improvement
reports and b) a report on progress, at the time of the focus visit in implementing the assessment plan.

2. Academic Dean and Faculty:  Documentation that course outcomes are assessed in all classes, with analysis
and reflection by faculty (or adjunct instructors), action plans to improve student learning, and tracking of
action plan results.

3. Academic Dean and Faculty:  develop and implement a year-end reporting process, which requires programs
to report on program outcomes.  This should include the methodology, the results, analysis of results, and
recommended changes if any are required.

4. Academic Dean and Faculty: implementation of co-curricular assessment, including at least two iterations of
co-curricular assessment.

Documentation should include, at the minimum, the following: meeting minutes, program learning outcomes
assessment report summaries, and a list of curricular and co-curricular changes made as a result of the assessment
findings.

5.D. - Institutional Effectiveness

Focused visit on evaluating institutional effectiveness and using that information to inform budget and planning
processes and operational improvement.  A report on 5.D. for the focus visit to be conducted no later than Fall, 2021
to include:

a systematic plan for the evaluation of institutional effectiveness, including methodology, responsible parties,
and annual cycle; 
documentation of one evaluation cycle; and
evidence of how assessment and institutional effectiveness data are used to inform budget and planning
processes and operational improvement.
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Conclusion

White Earth Tribal and Community College (WETCC) is a two-year institution located east of Mahnomen,
Minnesota.  The institution was chartered by the White Earth Tribal Council on October 7, 1997 by Resolution
#038-97-005.  The Charter designated WETCC as a not-for-profit tribally-controlled educational institution of
higher learning.  The institution was designated as a Land Grant Institution in 2002 and granted membership by the
American Indian Higher Education Consortium (AIHEC) in 1998.  White Earth Tribal and Community College
was granted initial accreditation by the Higher Learning Commission in 2008.

Since 2013 the College has experienced significant change and instability as six different individuals have served in
the role of President.  Successful policies and practices were disrupted as leadership priorities changed and
substantial turnover in staff created huge voids in continuity of operations.  Also, due to the actions of the President
in 2013, the Higher Learning Commission changed the institution’s accreditation status to “Accredited on
Probation” from June 2013 to June 2015.

Like most small institutions, WETCC has struggled with the Composite Financial Indicators (CFI). They are
currently classified as a Private-Nonprofit but are working on being reclassified as a Public-Nonprofit. Even taking
this in to consideration, they have been “below the zone” for some time. The Commission required a Financial
Monitoring Report in April 2016 and as it was deemed “incomplete”, WETCC was required to implement a
Financial Recovery Plan. It was about this time that they also hired a competent CPA as Finance Director and she
was instrumental in helping the institution focus on finances and build Net Assets to increase reserves. Reserves
went from $26,020 in 2014 to $1,208,534 in 2018.

WETCC has made significant efforts to ensure its long term financial viability. It is too early in Fiscal Year 2019
for the team to confirm if the college will meet its CFI goal but implementation of the College’s reserve build plan
along with the headcount growth the College is experiencing will put the College in a position to meet their reserve
and CFI goals.

WETCC has done an impressive job in incorporating input from internal and external stakeholders in its recent
strategic planning work. WETCC’s budget planning process revolves around the strategic plan and associated
goals.  The Strategic Plan 2018 Work Plan and meeting minutes confirm that operational units focus their planning
and activities around the strategic goals, but the team was unable to locate evidence that WETCC links assessment,
evaluation of operations, planning, and budgeting.

While the team commends WETCC for its integration of the strategic goals into all areas of its operations, we also
recommend that the College look beyond the strategic plan and identify ways to study how effectively its various
units function, and use that information to drive improvements in those areas. The College is strongly encouraged to
incorporate data from program review, assessment, and evaluation of administration and support areas to inform
educational and operational planning as well as allocation of resources.

Partially in response to an earlier financial flag by HLC, WETCC has worked to increase its reserves through frugal
spending practices and depositing unspent funds, such as budgeted payroll for vacant positions. WETCC should
consider adding a "contingency" line item to the budget.  Any unspent funds from this line item would flow in to
savings and help build the reserves.

An important factor for WETCC’s planning efforts is the need for skilled workers by the White Earth Nation and
surrounding areas. The tribal government and casino are among the largest employers in the area. The team
wonders whether the College’s sole offering of a two-year transfer program adequately serves those employers’
needs for entry-level and technical workers. Council of Trustees members expressed a desire to build business
partnerships that will bring jobs to the community – jobs that will require training. Training offered through the
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College would directly benefit the local work force and provide much needed revenue to the College, if this can
occur without straining the school’s limited resources.

The College relies almost entirely on tracking of progress on strategic goals to monitor and evaluate operational
effectiveness and that it would benefit by also looking beyond the strategic plan to implement a system to evaluate
its institutional effectiveness in a way that can inform budget and planning decisions and to drive institutional
improvement.

The College’s most recent reaffirmation of accreditation was in 2014-15. The purpose of the 2019 visit is to conduct
a Year 4 Comprehensive Evaluation that includes an embedded monitoring report addressing combined assessment/
persistence (core components 4.B. and 4.C.) to ensure continued progress on these matters with emphasis on
integration with the Academy expectations and resolution of the SMS/IPEDS issue.  Further, IAC has asked that the
report contain a systematic assessment plan delineating: a) The cycle of assessment for each institutional outcome
with timelines, the names of responsible individuals/committees for collection and analysis of data and program
improvement reports and b) Report on progress of implementation of the assessment plan.

The College has made significant progress under the leadership of the Dean of Academics who was appointed in
October 2017 and the President who was appointed in September 2018.  The College has begun to rebuild trust
within the campus community and its constituents, as well as recreating and advancing the development of an
infrastructure to support the continuous improvement of the institution.  

Recommendation on the Embedded Monitoring for 4.B. and 4.C.

IAC required an embedded monitoring report for this visit “… combined assessment/persistence (core components
4B/4C), to ensure continued progress is being made on these matters (e.g., integration with the Academy
expectations; resolution for the SMS/IPEDS issue). Further, IAC wants the report to contain a systematic
assessment plan delineating: (a) The cycle of assessment for each institutional outcome with timelines, responsible
individuals/committees for collection and analysis of data and program improvement reports (b) Report on
progress, at the time of the monitoring report due date, in implementing the assessment plan." 

Progress has been made in the assessment of student learning since the 2017 focus visit.  WETCC faculty have
developed learning outcomes at the general education (program), emphasis, course, and co-curricular levels. The
team acknowledges progress in these areas, yet further improvement is warranted, and suggestions are provided in
this report. A positive element is the identification of culturally relevant outcomes and co-curricular activities that
could have been used to assess student learning on those outcomes. The nature and number of activities described in
the Co-curricular Assessment Plan demonstrate the active engagement of faculty as well as student services and
other staff.

Progress has also been made in the monitoring of retention, persistence and completion rates. The Student
Enrollment Management Plan has set goals for enrollment, retention and completion.  Data collection and analysis
is improving as a result of replacing the Student Information System with Populi. WETCC has recently joined the
National Student Clearinghouse and will soon be able to query data about its former students. A recent report
provided a summary of students who transferred to Bemidji State University since 2013, with percentages of those
who (a) transferred but did not register; (b) are currently enrolled; (c) have graduated; (d) left after one or more
semesters. Fifteen of the 18 students who registered have either graduated or are on track to graduate.  The College
is participating in the Achieve the Dream - Project Success which focuses on helping tribal colleges to improve the
collection and analysis of student success data. The team is optimistic that WETCC will see substantial
improvement in this area in the near future.

Although progress has been made in 4.B. and 4.C.since the 2017 focus visit, the 2019 visit reiterated continued
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concerns in some of the same areas of Assessment of Student learning and is recommending a focus visit in Fall
2021 to address the concerns. The focus visit will also address the related Federal Compliance requirements of
Student Outcomes Data.

Based upon these factors the team accepts WETCC’s embedded monitoring report and has determined that White
Earth Tribal and Community College meets the requirements for Core components 4.B and 4.C but further
organizational attention and HLC follow-up are required for 4.B.

The Team has verified that the College continues to meet the five criteria for accreditation but has determined that
Core Component 4.A – Program Evaluation and Improvement, Core Component 4.B. – Assessment of Student
Learning, Core Component 5.A. – Resource Base, and Core Component 5.D. – Institutional Effectiveness are “Met
with Concern”.  Because Core Component 4.B. also relates to Federal Compliance for Review of Student Outcome
Data this area is also “Met With Concern”.  4.A. 4.B., 5.D. and Federal Compliance for Review of Student Outcome
Data will be addressed in a Focus Visit in Fall 2021. A Monitoring Report for 5.A. will be submitted no later than
October 15, 2019 reporting on the progress of filling the position of Director of Finance.

Based upon its talented staff and visionary leadership, its dedicated faculty, and its extensive community support,
the team believes that White Earth Tribal and Community College is poised to continue its tradition of service to the
communities within its service area.

Overall Recommendations

Criteria For Accreditation
Met With Concerns

Sanctions Recommendation
No Sanction

Pathways Recommendation
Limited to Standard
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Federal Compliance Worksheet for Evaluation Teams 

Evaluation of Federal Compliance Components 

This worksheet is to be completed by a Federal Compliance reviewer or by the peer review team that 
conduct the on-site visit. If a Federal Compliance reviewer completes the form, the reviewer will evaluate 
the materials in advance of the visit and refer any issues to the team for further exploration and 
confirmation. The team chair will confirm that the team has reviewed the Federal Compliance reviewer’s 
findings, make any necessary adjustments to the worksheet following the on-site visit, and submit the 
worksheet as part of the team’s final report. 
 
The Federal Compliance reviewer or the team should review each item identified in the Federal 
Compliance Filing by Institutions (FCFI) and document their findings in the appropriate spaces below. 
Peer reviewers are expected to supply a rationale for each section of the Federal Compliance 
Evaluation. Refer to the Federal Compliance Overview for information about applicable HLC policies and 
explanations of each requirement.  
 
Generally, if the team finds in the course of this review that there are substantive issues related to the 
institution’s ability to fulfill the Criteria for Accreditation, such issues should be raised in the appropriate 
parts of the team report. If the team recommends monitoring on a Federal Compliance Requirement in 
the form of a report or focused visit, the recommendation should be included in the Federal Compliance 
monitoring sections below and added to the appropriate section of the team report. 
 

Submission Instructions 
Federal Compliance reviewer: Email this worksheet and the Team Worksheet for Evaluating an 
Institution’s Assignment of Credit Hours and Clock Hours in an editable format to the team chair. The 
team chair’s email address is provided in the Assurance System. 
 
Team chair: Send the draft of this worksheet and the Team Worksheet for Evaluating an Institution’s 
Assignment of Credit Hours and Clock Hours to the HLC staff liaison for review and then to the institution 
for corrections of errors of fact. Submit the final worksheets to HLC at finalreports@hlcommission.org. 

Institution under review: White Earth Tribal and Community College 

 
Please indicate who completed this worksheet: 

  Evaluation team 

  Federal Compliance reviewer 

http://download.hlcommission.org/FedCompOverview_PRC.pdf
mailto:finalreports@hlcommission.org
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To be completed by the evaluation team chair if a Federal Compliance reviewer conducted 
this part of the evaluation: 

Name: Moreen Carvan, Federal Compliance Reviewer 

  I confirm that the evaluation team reviewed the findings provided in this worksheet. 

 

Assignment of Credits, Program Length and Tuition  
(See FCFI Questions 1–3 and Appendix A) 

1. Complete the Team Worksheet for Evaluating an Institution’s Assignment of Credit Hours and 
Clock Hours. Submit the completed worksheet with this form. 

• Identify the institution’s principal degree levels and the number of credit hours for degrees 
at each level (see the institution’s Appendix A if necessary). The following minimum 
number of credit hours should apply at a semester institution: 

o Associate’s degrees = 60 hours 

o Bachelor’s degrees = 120 hours 

o Master’s or other degrees beyond the bachelor’s = At least 30 hours beyond the 
bachelor’s degree 

• Note that 1 quarter hour = 0.67 semester hour. 

• Any exceptions to this requirement must be explained and justified. 

• Review any differences in tuition reported for different programs and the rationale 
provided for such differences. 

2. Check the response that reflects the evaluation team or Federal Compliance reviewer’s 
conclusions after reviewing this component of Federal Compliance: 

  The institution meets HLC’s requirements. 

  The institution meets HLC’s requirements, but additional monitoring is recommended. 

  The institution does not meet HLC’s requirements and additional monitoring is 
recommended. 

  The Federal Compliance reviewer/evaluation team also has comments that relate to the 
institution’s compliance with the Criteria for Accreditation. See Criterion      . 
 

Rationale: 

The institution has adopted the federal definition of the credit hour in its entirety as its policy 
for the assignment of credit. The five syllabi requested for review represent core courses in 
the AA program, including general education credit. Four of five syllabi provide evidence that 
the credit assigned is consistent with institutional policy and cited the policy to support 
assigned in-class and out-of-class work. There was no pattern present indicating that 
assignment of credit was made differently between online and face-to-face courses, or 

http://download.hlcommission.org/CreditHourTeamWorksheet_2016_FRM.docx
http://download.hlcommission.org/CreditHourTeamWorksheet_2016_FRM.docx
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between academic areas. Only one syllabus did not fully follow the institutional syllabus 
format or provide required detail.  

The institution also indicates in Appendix A: Worksheet for Institutions on the Assignment of 
Credit Hours that no courses were offered in distance (online) format. This is contradicted by 
the schedule provided in supplemental materials and reviewed on the website. The institution 
is authorized to offer online courses only, but it must identify them as online in Appendix A. 

Additional monitoring, if any: 

N/A 

 
Institutional Records of Student Complaints 
(See FCFI Questions 4–7 and Appendixes B and C) 

1. Verify that the institution has documented a process for addressing student complaints and 
appears to by systematically processing such complaints, as evidenced by the data on student 
complaints since the last comprehensive evaluation. 

• Review the process that the institution uses to manage complaints, its complaints policy 
and procedure, and the history of complaints received and resolved since the last 
comprehensive evaluation by HLC. 

• Determine whether the institution has a process to review and resolve complaints in a 
timely manner.  

• Verify that the evidence shows that the institution can, and does, follow this process and 
that it is able to integrate any relevant findings from this process into improvements in 
services or in teaching and learning. 

• Advise the institution of any improvements that might be appropriate.  

• Consider whether the record of student complaints indicates any pattern of complaints or 
otherwise raises concerns about the institution’s compliance with the Criteria for 
Accreditation or Assumed Practices. 

2. Check the response that reflects the team’s conclusions after reviewing this component of 
Federal Compliance: 

  The institution meets HLC’s requirements. 

  The institution meets HLC’s requirements, but additional monitoring is recommended. 

  The institution does not meet HLC’s requirements and additional monitoring is 
recommended. 

  The Federal Compliance reviewer/evaluation team also has comments that relate to the 
institution’s compliance with the Criteria for Accreditation. See Criterion (insert appropriate 
reference). 
 

Rationale: 
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The institution has an established student complaint policy.  This is shared with students and 
the public via the student handbook, available on the website.  The college provided a signed 
statement indicating the number of student complaints received was zero. The explanation 
given for this outcome is that “WETCC has been able to resolve issues on an informal basis 
before they become a formal complaint” (WETCC Student Grievance Policy, Part 4, Subpart 
A and B).  

 
Discussions with the Dean of Student Services revealed the documented process is the 
procedure for handling formal student complaints. Evidence provided aligned with the 
reviewed policy found on the WETCC website. Currently all logged student complaints have 
been handled via an informal process. It was verified that the student has the right to decide 
at any time to initiate the formal process for their grievance. All incidents both formal and 
informal are securely documented and logged.  

 
The college is encouraged to revisit the WETCC Student Grievance Policy and establish 
procedures for an informal student complaint process, especially since all logged complaints 
to date have been resolved informally. Another reason to establish informal grievance 
procedures is so the students are also aware how to access the informal complaint process. 

Additional monitoring, if any: 

None 

 

 
Publication of Transfer Policies 
(See FCFI Questions 8–10 and Appendixes D–F) 

1. Verify that the institution has demonstrated it is appropriately disclosing its transfer policies to 
students and to the public. Policies should contain information about the criteria the institution 
uses to make transfer decisions.  

• Review the institution’s transfer policies.  

• Review any articulation agreements the institution has in place, including articulation 
agreements at the institution level and for specific programs and how the institution 
publicly discloses information about those articulation agreements.  

• Consider where the institution discloses these policies (e.g., in its catalog, on its website) 
and how easily current and prospective students can access that information.  

• Determine whether the disclosed information clearly explains any articulation 
arrangements the institution has with other institutions. The information the institution 
provides to students should explain any program-specific articulation agreements in place 
and should clearly identify program-specific articulation agreements as such. Also, the 
information the institution provides should include whether the articulation agreement 
anticipates that the institution (1) accepts credits from the other institution(s) in the 
articulation agreement; (2) sends credits to the other institution(s) in the articulation 
agreements; (3) both offers and accepts credits with the institution(s) in the articulation 
agreement; and (4) what specific credits articulate through the agreement (e.g., general 
education only; pre-professional nursing courses only; etc.). Note that the institution need 
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not make public the entire articulation agreement, but it needs to make public to students 
relevant information about these agreements so that they can better plan their education. 

• Verify that the institution has an appropriate process to align the disclosed transfer 
policies with the criteria and procedures used by the institution in making transfer 
decisions. 

2. Check the response that reflects the team’s conclusions after reviewing this component of 
Federal Compliance: 

  The institution meets HLC’s requirements. 

  The institution meets HLC’s requirements, but additional monitoring is recommended. 

  The institution does not meet HLC’s requirements and additional monitoring is 
recommended. 

  The Federal Compliance reviewer/evaluation team also has comments that relate to the 
institution’s compliance with the Criteria for Accreditation. See Criterion (insert appropriate 
reference). 
 

Rationale: 

The institution publishes its transfer policies in an annual academic bulletin, which is available 
to the public in the form of a PDF linked to the college web site. The policy describes the 
credit that it accepts in transfer, including experiential credit. The single articulation 
agreement is published in the form of a PDF linked to the college web site. 

Additional monitoring, if any: 

None 

 
Practices for Verification of Student Identity 
(See FCFI Questions 11–16 and Appendix G) 

1. Confirm that the institution verifies the identity of students who participate in courses or programs 
provided through distance or correspondence education. Confirm that it appropriately discloses 
additional fees related to verification to students, and that the method of verification makes 
reasonable efforts to protect students’ privacy.  

• Determine how the institution verifies that the student who enrolls in a course is the same 
student who submits assignments, takes exams and earns a final grade. The team should 
ensure that the institution’s approach respects student privacy.  

• Check that any costs related to verification (e.g., fees associated with test proctoring) and 
charged directly to students are explained to the students prior to enrollment in distance or 
correspondence courses. 

2. Check the response that reflects the team’s conclusions after reviewing this component of 
Federal Compliance: 

  The institution meets HLC’s requirements. 
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  The institution meets HLC’s requirements, but additional monitoring is recommended. 

  The institution does not meet HLC’s requirements and additional monitoring is 
recommended. 

  The Federal Compliance reviewer/evaluation team also has comments that relate to the 
institution’s compliance with the Criteria for Accreditation. See Criterion (insert appropriate 
reference). 
 

Rationale: 

The institution provides each student with a secure email and login.  Students must use this to 
gain access to the learning management system. Students must attend orientation, either 
online or in person at least once each year to document receipt and acceptance of the 
Student Code of Conduct and all student policies, including those governing academic 
misconduct and plagiarism 

Additional monitoring, if any: 

None 

 
Title IV Program Responsibilities 
(See FCFI Questions 17–24 and Appendixes H–Q) 

1. This requirement has several components the institution must address. 

• The team should verify that the following requirements are met: 

o General Program Requirements. The institution has provided HLC with 
information about the fulfillment of its Title IV program responsibilities, particularly 
findings from any review activities by the Department of Education. It has, as 
necessary, addressed any issues the Department has raised regarding the 
institution’s fulfillment of its responsibilities.  

o Financial Responsibility Requirements. The institution has provided HLC with 
information about the Department’s review of composite ratios and financial audits. 
It has, as necessary, addressed any issues the Department has raised regarding 
the institution’s fulfillment of its responsibilities in this area. (Note that the team 
should also be commenting under Criterion 5 if an institution has significant issues 
with financial responsibility as demonstrated through ratios that are below 
acceptable levels or other financial responsibility findings by its auditor.) 

o Default Rates. The institution has provided HLC with information about its three-
year default rate. It has a responsible program to work with students to minimize 
default rates. It has, as necessary, addressed any issues the Department has 
raised regarding the institution’s fulfillment of its responsibilities in this area. Note 
that for 2012 and thereafter, institutions and teams should be using the three-year 
default rate based on revised default rate data published by the Department in 
September 2012; if the institution does not provide the default rate for three years 
leading up to the comprehensive evaluation visit, the team should contact the HLC 
staff.  
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o Campus Crime Information, Athletic Participation and Financial Aid, and 
Related Disclosures. The institution has provided HLC with information about its 
disclosures. It has demonstrated, and the team has reviewed, the institution’s 
policies and practices for ensuring compliance with these regulations. 

o Student Right to Know/Equity in Athletics. The institution has provided HLC 
with information about its disclosures. It has demonstrated, and the team has 
reviewed, the institution’s policies and practices for ensuring compliance with 
these regulations. The disclosures are accurate and provide appropriate 
information to students. (Note that the team should also be commenting under 
Criterion 2, Core Component 2.A if the team determines that the disclosures are 
not accurate or appropriate.) 

o Satisfactory Academic Progress and Attendance Policies. The institution has 
provided HLC with information about its policies and practices for ensuring 
compliance with these regulations. The institution has demonstrated that the 
policies and practices meet state or federal requirements and that the institution is 
appropriately applying these policies and practices to students. In most cases, 
teams should verify that these policies exist and are available to students, typically 
in the course catalog or student handbook and online. Note that HLC does not 
necessarily require that the institution take attendance unless required to do so by 
state or federal regulations but does anticipate that institutional attendance policies 
will provide information to students about attendance at the institution. 

o Contractual Relationships. The institution has presented a list of its contractual 
relationships related to its academic programs and evidence of its compliance with 
HLC policies requiring notification or approval for contractual relationships. (If the 
team learns that the institution has a contractual relationship that may require HLC 
approval and has not received HLC approval, the team must require that the 
institution complete and file the change request form as soon as possible. The 

team should direct the institution to review the Substantive Change Application 
for Programs Offered Through Contractual Arrangements on HLC’s website 

for more information.)  

o Consortial Relationships. The institution has presented a list of its consortial 
relationships related to its academic programs and evidence of its compliance with 
HLC policies requiring notification or approval for consortial relationships. (If the 
team learns that the institution has a consortial relationship that may require HLC 
approval and has not received HLC approval, the team must require that the 
institution complete and file the form as soon as possible. The team should direct 

the institution to review the Substantive Change Application for Programs 
Offered Through Consortial Arrangements on HLC’s website for more 

information.)  

• Review all of the information that the institution discloses having to do with its Title IV 
program responsibilities.  

• Determine whether the Department has raised any issues related to the institution’s 
compliance or whether the institution’s auditor has raised any issues in the A-133 about 
the institution’s compliance, and also look to see how carefully and effectively the 
institution handles its Title IV responsibilities.  

https://downloadna11.springcm.com/content/DownloadDocuments.ashx?aid=5968&Selection=Document%2C3d90169a-5df3-e011-adf4-0025b3af184e%3B
https://downloadna11.springcm.com/content/DownloadDocuments.ashx?aid=5968&Selection=Document%2C3d90169a-5df3-e011-adf4-0025b3af184e%3B
https://downloadna11.springcm.com/content/DownloadDocuments.ashx?aid=5968&Selection=Document%2Ca668c4d2-5735-e011-bf75-001cc448da6a%3B
https://downloadna11.springcm.com/content/DownloadDocuments.ashx?aid=5968&Selection=Document%2Ca668c4d2-5735-e011-bf75-001cc448da6a%3B
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• If the institution has been cited or is not handling these responsibilities effectively, indicate 
that finding within the Federal Compliance portion of the team report and whether the 
institution appears to be moving forward with the corrective action that the Department 
has determined to be appropriate.  

• If issues have been raised concerning the institution’s compliance, decide whether these 
issues relate to the institution’s ability to satisfy the Criteria for Accreditation, particularly 
with regard to whether its disclosures to students are candid and complete and 
demonstrate appropriate integrity (Core Components 2.A and 2.B).  

2. Check the response that reflects the team’s conclusions after reviewing this component of 
Federal Compliance: 

  The institution meets HLC’s requirements. 

  The institution meets HLC’s requirements, but additional monitoring is recommended. 

  The institution does not meet HLC’s requirements and additional monitoring is 
recommended. 

  The Federal Compliance reviewer/evaluation team also has comments that relate to the 
institution’s compliance with the Criteria for Accreditation. See Criterion (insert appropriate 
reference). 
 

Rationale: 

The institution has provided complete information re: General Title IV Program Requirements. 
No issues have been raised by the DOE. The institution has provided HLC with information 
regarding DOE review of financial audits and HLC review of composite ratios. It has agreed 
with the single material weakness in segregation of duties and provided a description of how 
this is ameliorated through board oversight. 

CFI ratio were provided in evidence for Criterion 5A2. They are in the zone in 2018, and the 
institution is identified as a low-risk auditee. 

The institution has provided the cohort default rate, which is zero. The institution does not 
participate in any federal student loan programs. It does participate in the Pell Grant, FSEOP, 
and Federal Work Study programs under Title IV. 

The institution does not have any athletic teams. It reports a ten-year summary of trends in 
retention and graduation rates by cohort). The Campus Safety Report, with data required by 
the Clery Act, is provided. No incidents of any kind have been reported in three years.  

The institution has policies establishing satisfactory academic progress (SAP) for the 
institution and in relation to Title IV. The policies clearly define SAP as differentiated between 
first time and transfer students.  

WETCC has no consortial or contractual relationships. 

Additional monitoring, if any: 

None 
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Required Information for Students and the Public 
(See FCFI Questions 25–27 and Appendixes R and S) 

1. Verify that the institution publishes accurate, timely and appropriate information on institutional 
programs, fees, policies and related required information. Verify that the institution provides this 
required information in the course catalog and student handbook and on its website. 

2. Check the response that reflects the team’s conclusions after reviewing this component of 
Federal Compliance: 

  The institution meets HLC’s requirements. 

  The institution meets HLC’s requirements, but additional monitoring is recommended. 

  The institution does not meet HLC’s requirements and additional monitoring is 
recommended. 

  The Federal Compliance reviewer/evaluation team also has comments that relate to the 
institution’s compliance with the Criteria for Accreditation. See Criterion (insert appropriate 
reference). 
 

Rationale: 

In its filing, WETCC has provided clear information on institutional programs, fees, and 
policies on its website and in the print versions of the academic catalog, course schedule, and 
student handbook. Information about tuition and estimated cost of attendance can be found 
on the website under the first-level tab “Paying for College”.  

Additional monitoring, if any: 

None 

 
Advertising and Recruitment Materials and Other Public Information 
(See FCFI Questions 28–31 and Appendixes T and U) 

1. Verify that the institution has documented that it provides accurate, timely and appropriately 
detailed information to current and prospective students and the public about its accreditation 
status with HLC and other agencies as well as about its programs, locations and policies.  

• Review the institution’s disclosure about its accreditation status with HLC to determine 
whether the information it provides is accurate, complete and appropriately formatted and 
contains HLC’s web address.  

• Review the institution’s disclosures about its relationship with other accrediting agencies 
for accuracy and for appropriate consumer information, particularly regarding the link 
between specialized/professional accreditation and the licensure necessary for 
employment in many professional or specialized areas.  

• Review the institution’s catalog, brochures, recruiting materials, website and information 
provided by the institution’s advisors or counselors to determine whether the institution 



Audience: Peer Reviewers  Process: Federal Compliance Review 
Form  Contact: legalaffairs@hlcommission.org 
Published: 2018 © Higher Learning Commission  Page 10 

provides accurate, timely and appropriate information to current and prospective students 
about its programs, locations and policies. 

• Verify that the institution correctly displays the Mark of Affiliation on its website. 

2. Check the response that reflects the team’s conclusions after reviewing this component of 
Federal Compliance: 

  The institution meets HLC’s requirements. 

  The institution meets HLC’s requirements, but additional monitoring is recommended. 

  The institution does not meet HLC’s requirements and additional monitoring is 
recommended. 

  The Federal Compliance reviewer/evaluation team also has comments that relate to the 
institution’s compliance with the Criteria for Accreditation. See Criterion (insert appropriate 
reference). 
 

Rationale: 

The institution provides accurate information regarding its HLC accreditation status. The Mark 
of Affiliation is displayed in the footer of the website and was verified by the reviewer. All 
advertising material provided in the filing and viewed on the website provided consistent and 
accurate information, verified through cross-reference. The institution’s policy regarding 
advertising and marketing was approved in 2017. The Director of Development is responsible 
for monitoring implementation of the policy. 

Additional monitoring, if any: 

None 

 
Review of Student Outcome Data 
(See FCFI Questions 32–35 and Appendix V) 

1. Review the student outcome data the institution collects to determine whether they are 
appropriate and sufficient based on the kinds of academic programs the institution offers and the 
students it serves.  

• Determine whether the institution uses this information effectively to make decisions about 
planning, academic program review, assessment of student learning, consideration of 
institutional effectiveness and other topics.  

• Review the institution’s explanation of its use of information from the College Scorecard, 
including student retention and completion and the loan repayment rate. 

2. Check the response that reflects the team’s conclusions after reviewing this component of 
Federal Compliance: 

  The institution meets HLC’s requirements. 

  The institution meets HLC’s requirements, but additional monitoring is recommended. 
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  The institution does not meet HLC’s requirements and additional monitoring is 
recommended. 

  The Federal Compliance reviewer/evaluation team also has comments that relate to the 
institution’s compliance with the Criteria for Accreditation. See Criterion (insert appropriate 
reference). 
 

Rationale: 

The institution provides a transparent review of its outcome data.  It notes areas for 
improvement.  The evidence is cited in planning documents provided in Criterion 5. 

Additional monitoring, if any: 

Focus Visit – 4.B – Assessment of Student Learning and Federal Compliance - Review 
of Student Outcome Data  
 
The assurance argument and comments by faculty and leadership convey a sense of 
confidence in WETCC’s assessment processes, resulting data, and use of data for 
improvement, that are not supported by the documents submitted or by on-site interviews. 
Assertions consisted of broad statements about assessment, supported documents that do not 
show the collection and analysis of actionable information and do not result in data-driven 
actions to improve learning. The learning outcomes for co-curricular programs have been 
specified but the measures of student learning for these outcomes need to be strengthened. 
Apparent gaps in institutional understanding of assessment purpose and processes contribute 
to the team’s recommendation that 4.B is met with concern and that a focus visit will be required.  
Since 4.B is met with concerns Federal Compliance – Review of Student Outcome Data will 
also be addressed in the monitoring visit. 

The report filed in advance of the focus visit is to clearly detail the assessment of the student 
learning process for both curricular and co-curricular learning outcomes.  The report is to 
provide documentation of the evidence for the following items: 

1. Systematic assessment plan delineating a) the cycle of assessment for each institutional 
outcome with timelines, responsible individuals/committees for collection and analysis of 
data and program improvement reports and b) a report on progress, at the time of the 
focus visit in implementing the assessment plan. 
 

2. Academic Dean and Faculty:  Documentation that course outcomes are assessed in all 
classes, with descriptions of assessment measures, analysis of student learning 
outcomes and reflection by faculty (or adjunct instructors), action plans to improve student 
learning, and tracking of action plan results. 

 
3. Academic Dean and Faculty:  develop and implement a year-end reporting process, which 

requires programs to report on program outcomes.  This should include the methodology, 
the results, analysis of results, and recommended changes if any are required. 

 

4. Academic Dean and Faculty:  For co-curricular programs, WETCC should include a 
definition of which programs it includes in co-curricular activities, a list of learning goals for 
each of these, an explanation of how each one is assessed, and any preliminary 
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assessment data and improvements that have been made through these assessment 
activities.  An assessment cycle, or how often each co-curricular program will be 
assessed, including at least two iterations of co-curricular assessment. 

 

5. Evidence that these results have been posted publicly are to be provided.   
 
 

Documentation should include, at the minimum, the following: meeting minutes, program 
learning outcomes assessment report summaries, and a list of curricular and co-curricular 
changes made as a result of the assessment findings. 

 

Due Date 
Fall, 2021 

 
Publication of Student Outcome Data 
(See FCFI Questions 36–38) 

1. Verify that the institution makes student outcome data available and easily accessible to the 
public. Data may be provided at the institutional or departmental level or both, but the institution 
must disclose student outcome data that address the broad variety of its programs. 

• Verify that student outcome data are made available to the public on the institution’s 
website—for instance, linked to from the institution’s home page, included within the top 
three levels of the website or easily found through a search of related terms on the 
website—and are clearly labeled as such.  

• Determine whether the publication of these data accurately reflects the range of programs 
at the institution.  

2. Check the response that reflects the team’s conclusions after reviewing this component of 
Federal Compliance: 

  The institution meets HLC’s requirements. 

  The institution meets HLC’s requirements, but additional monitoring is recommended. 

  The institution does not meet HLC’s requirements and additional monitoring is 
recommended. 

  The Federal Compliance reviewer/evaluation team also has comments that relate to the 
institution’s compliance with the Criteria for Accreditation. See Criterion (insert appropriate 
reference). 
 

Rationale: 

Student outcome data is made available to the public under the Student Life first-level tab.  It 
is easily accessible. The description of the information includes a reference how the data is 
reported and highlights key outcomes. 
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Additional monitoring, if any: 

None 

 
Standing With State and Other Accrediting Agencies 
(See FCFI Questions 39–40 and Appendixes W and X) 

1. Verify that the institution discloses accurately to the public and HLC its relationship with any other 
specialized, professional or institutional accreditors and with all governing or coordinating bodies 
in states in which the institution may have a presence. 

The team should consider any potential implications for accreditation by HLC of a sanction or loss 
of status by the institution with any other accrediting agency or of loss of authorization in any 
state. 

Note: If the team is recommending initial or continued status, and the institution is now or has 
been in the past five years under sanction or show-cause with, or has received an adverse action 
(i.e., withdrawal, suspension, denial or termination) from, any other federally recognized 
specialized or institutional accreditor or a state entity, then the team must explain the sanction or 
adverse action of the other agency in the body of the assurance section of the team report and 
provide its rationale for recommending HLC status in light of this action. 

• Review the list of relationships the institution has with all other accreditors and state 
governing or coordinating bodies, along with the evaluation reports, action letters and 
interim monitoring plans issued by each accrediting agency.  

• Verify that the institution’s standing with state agencies and accrediting bodies is 
appropriately disclosed to students. 

• Determine whether this information provides any indication about the institution’s capacity 
to meet HLC’s Criteria for Accreditation. Should the team learn that the institution is at risk 
of losing, or has lost, its degree or program authorization in any state in which it meets 
state presence requirements, it should contact the HLC staff liaison immediately. 

2. Check the response that reflects the team’s conclusions after reviewing this component of 
Federal Compliance: 

  The institution meets HLC’s requirements. 

  The institution meets HLC’s requirements, but additional monitoring is recommended. 

  The institution does not meet HLC’s requirements and additional monitoring is 
recommended. 

  The Federal Compliance reviewer/evaluation team also has comments that relate to the 
institution’s compliance with the Criteria for Accreditation. See Criterion (insert appropriate 
reference). 
 

Rationale: 

WETCC is accredited by the Higher Learning Commission.  It is not accredited by any 
specialty or professional organizations. The Mark of Affiliation is in the footer of the website. 
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Additional monitoring, if any: 

None 

 
Public Notification of Opportunity to Comment 
(FCFI Questions 41–43 and Appendix Y) 

1. Verify that the institution has made an appropriate and timely effort to solicit third-party 
comments. The team should evaluate any comments received and complete any necessary 
follow-up on issues raised in these comments.  

Note: If the team has determined that any issues raised by third-party comments relate to the 
team’s review of the institution’s compliance with the Criteria for Accreditation, it must discuss this 
information and its analysis in the appropriate section of its report in the Assurance System. 

• Review information about the public disclosure of the upcoming visit, including copies of 
the institution’s notices, to determine whether the institution made an appropriate and 
timely effort to notify the public and seek comments.  

• Evaluate the comments to determine whether the team needs to follow up on any issues 
through its interviews and review of documentation during the visit process. 

2. Check the response that reflects the team’s conclusions after reviewing this component of 
Federal Compliance: 

  The institution meets HLC’s requirements. 

  The institution meets HLC’s requirements, but additional monitoring is recommended. 

  The institution does not meet HLC’s requirements and additional monitoring is 
recommended. 

  The evaluation team also has comments that relate to the institution’s compliance with the 
Criteria for Accreditation. See Criterion (insert appropriate reference). 
 

Rationale: 

The notice regarding public comment was posted within the required timeframe.  

The call was posted on social media and in the local paper.  There is no evidence provided 
that the call was also distributed to targeted groups such as tribal  members not on the 
council or former students.

Additional monitoring, if any: 

None 

 
Competency-Based Programs Including Direct Assessment Programs/Faculty-
Student Engagement 
(See FCFI Questions 44–47) 
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1. Verify that students and faculty in any direct assessment or competency-based programs offered 
by the institution have regular and substantive interactions: the faculty and students communicate 
on some regular basis that is at least equivalent to contact in a traditional classroom, and that in 
the tasks mastered to assure competency, faculty and students interact about critical thinking, 
analytical skills, and written and oral communication abilities, as well as about core ideas, 
important theories, current knowledge, etc. (Also, confirm that the institution has explained the 
credit hour equivalencies for these programs in the credit hour sections of the Federal 
Compliance Filing.) 

• Review the list of direct assessment or competency-based programs offered by the 
institution.  

• Determine whether the institution has effective methods for ensuring that faculty in these 
programs regularly communicate and interact with students about the subject matter of 
the course.  

• Determine whether the institution has effective methods for ensuring that faculty and 
students in these programs interact about key skills and ideas in the students’ mastery of 
tasks to assure competency. 

2. Check the response that reflects the team’s conclusions after reviewing this component of 
Federal Compliance: 

  The institution meets HLC’s requirements. 

  The institution meets HLC’s requirements, but additional monitoring is recommended. 

  The institution does not meet HLC’s requirements and additional monitoring is 
recommended. 

  The Federal Compliance reviewer/evaluation team also has comments that relate to the 
institution’s compliance with the Criteria for Accreditation. See Criterion (insert appropriate 
reference). 
 

Rationale: 

The institution does not provide competency-based programs. 

Additional monitoring, if any: 

None 

 
Institutional Materials Related to Federal Compliance Reviewed by the Team 

Provide a list of materials reviewed here: 

White Earth Tribal and Community College website – all 1st through 3rd level links as an independent 
review of public information.  (https://www.wetcc.edu/) 

Academic Catalog 2018-19 (https://www.wetcc.edu/academic-catalog.html) 

https://www.wetcc.edu/
https://www.wetcc.edu/academic-catalog.html
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Academic Catalog and Addendum 2017-2018 (includes the Academic Catalog, the Student Handbook, 
and the Faculty Handbook.) 
https://www.wetcc.edu/uploads/2/0/9/4/20947172/academic_catalog_addendum_2017-18.pdf 

Articulation Agreement (https://www.wetcc.edu/articulation.html 

Course Schedule for Fall 8 and Spring 2019 (https://www.wetcc.edu/course-schedule.html 

Institutional Federal Compliance filing, all appendices and links therein (in evidence) 

Mark of Affiliation verification ( 

Student Handbook 2018-19 (https://www.wetcc.edu/student-handbook.html) 

Syllabi: (16% of course offerings in Spring 19) 

BIOL 100               General Biology 

EDU 215             Child and Adolescent Development (Online) 

GEOS 100             Geosciences Today (including syllabi for GEOS 100-L1 and L2) (Online) 

INST 160              Tribal Government and Economic Issues 

MATH 105           Pathways to Math 

 

https://www.wetcc.edu/uploads/2/0/9/4/20947172/academic_catalog_addendum_2017-18.pdf
https://www.wetcc.edu/articulation.html
https://www.wetcc.edu/course-schedule.html
https://www.hlcommission.org/General/mark-of-affiliation-verification.html?104108099+118097108105100097116105111110+108111103111046112110103+104116116112115058047047119119119046119101116099099046101100117047099111117114115101045115099104101100117108101046104116109108&UGxEQk3X8u%2bByV2Y3CcPK7J0jDxv38q7g5Iy%2b6F3iQn1nUFOmksi1yLw5mM3SYcT
https://www.wetcc.edu/student-handbook.html
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Team Worksheet for Evaluating an Institution’s Assignment 
of Credit Hours and Clock Hours 

Institution Under Review: White Earth Tribal and Community College 

Review the Worksheet for Institutions on the Assignment of Credit Hours and Clock Hours, including all 
supplemental materials. Applicable sections and supplements are referenced in the corresponding 
sections and questions below.  

Part 1. Institutional Calendar, Term Length and Type of Credit 

Instructions 

Review Section 1 of Appendix A. Verify that the institution has calendar and term lengths within the 
range of good practice in higher education. 

Responses 
A. Answer the Following Question 

1. Are the institution’s calendar and term lengths, including non-standard terms, within the range 
of good practice in higher education? Do they contribute to an academic environment in which 
students receive a rigorous and thorough education? 

  Yes    No 

 
Comments: 

The institution’s academic calendar is based on a 15 week semester. The structure is 
consistent with generally accepted practice. 

B. Recommend HLC Follow-Up, If Appropriate 

Is any HLC follow-up required related to the institution’s calendar and term length practices? 

  Yes    No 

 
Rationale: 
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Identify the type of HLC monitoring required and the due date: 

 

 
Part 2. Policy and Practices on Assignment of Credit Hours 

Instructions 
Review Sections 2–4 of the Worksheet for Institutions on the Assignment of Credit Hours and Clock 
Hours, including supplemental materials as noted below. In assessing the appropriateness of the credit 
allocations provided by the institution the team should complete the following steps. The outcomes of the 
team’s review should be reflected in its responses below. 

1. Format of Courses and Number of Credits Awarded. Review the Form for Reporting an 
Overview of Credit Hour Allocations and Instructional Time for Courses (Supplement A1 to the 
Worksheet for Institutions) completed by the institution, which provides an overview of credit hour 
assignments across institutional offerings and delivery formats. 

2. Scan the course descriptions in the catalog and the number of credit hours assigned for courses 
in different departments at the institution (see Supplements B1 and B2 to Worksheet for 
Institutions, as applicable). 

• At semester-based institutions courses will be typically be from two to four credit hours (or 
approximately five quarter hours) and extend approximately 14–16 weeks (or approximately 
10 weeks for a quarter). The descriptions in the catalog should reflect courses that are 
appropriately rigorous and have collegiate expectations for objectives and workload. Identify 
courses/disciplines that seem to depart markedly from these expectations.  

• Institutions may have courses that are in compressed format, self-paced, or otherwise 
alternatively structured. Credit assignments should be reasonable. (For example, as a full-
time load for a traditional semester is typically 15 credits, it might be expected that the norm 
for a full-time load in a five-week term is 5 credits; therefore, a single five-week course 
awarding 10 credits would be subject to inquiry and justification.) 

• Teams should be sure to scan across disciplines, delivery mode and types of academic 
activities. 

• Federal regulations allow for an institution to have two credit-hour awards: one award for Title 
IV purposes and following the federal definition and one for the purpose of defining 
progression in and completion of an academic program at that institution. HLC procedure also 
permits this approach. 

3. Scan course schedules to determine how frequently courses meet each week and what other 
scheduled activities are required for each course (see Supplement B3 to Worksheet for 
Institutions). Pay particular attention to alternatively structured or other courses completed in a 
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short period of time or with less frequently scheduled interaction between student and instructor 
that have particularly high credit hour assignments. 

4. Sampling. Teams will need to sample some number of degree programs based on the headcount 
at the institution and the range of programs it offers. 

• For the programs sampled, the team should review syllabi and intended learning outcomes 
for several courses, identify the contact hours for each course, and review expectations for 
homework or work outside of instructional time. 

• At a minimum, teams should anticipate sampling at least a few programs at each degree 
level. 

• For institutions with several different academic calendars or terms or with a wide range of 
academic programs, the team should expand the sample size appropriately to ensure that it is 
paying careful attention to alternative format and compressed and accelerated courses. 

• Where the institution offers the same course in more than one format, the team is advised to 
sample across the various formats to test for consistency. 

5. Direct Assessment or Competency-Based Programs. Review the information provided by the 
institution regarding any direct assessment or competency-based programs that it offers, with 
regard to the learning objectives, policies and procedures for credit allocation, and processes for 
review and improvement in these programs. 

6. Policy on Credit Hours and Total Credit Hour Generation. With reference to the institutional 
policies on the assignment of credit provided in Supplement A2 to Worksheet for Institutions, 
consider the following questions: 

• Does the institution’s policy for awarding credit address all the delivery formats employed by 
the institution?  

• Does that policy address the amount of instructional or contact time assigned and homework 
typically expected of a student with regard to credit hours earned? 

• For institutions with courses in alternative formats or with less instructional and homework 
time than would be typically expected, does that policy also equate credit hours with intended 
learning outcomes and student achievement that could be reasonably achieved by a student 
in the time frame allotted for the course?  

• Is the policy reasonable within the federal definition as well as within the range of good 
practice in higher education? (Note that HLC will expect that credit hour policies at public 
institutions that meet state regulatory requirements or are dictated by the state will likely meet 
federal definitions as well.) 
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• If so, is the institution’s assignment of credit to courses reflective of its policy on the award of 
credit? 

• Do the number of credits taken by typical undergraduate and graduate students, as well as 
the number of students earning more than the typical number of credits, fall within the range 
of good practice in higher education? 

7. If the answers to the above questions lead the team to conclude that there may be a problem with 
the credit hours awarded the team should recommend the following: 

• If the problem involves a poor or insufficiently detailed institutional policy, the team should call 
for a revised policy as soon as possible by requiring a monitoring report within no more than 
one year that demonstrates the institution has a revised policy and provides evidence of 
implementation. 

• If the team identifies an application problem and that problem is isolated to a few courses or a 
single department, division or learning format, the team should call for follow-up activities (a 
monitoring report or focused evaluation) to ensure that the problems are corrected within no 
more than one year. 

• If the team identifies systematic noncompliance across the institution with regard to the award 
of credit, the team should notify the HLC staff immediately and work with staff members to 
design appropriate follow-up activities. HLC shall understand systematic noncompliance to 
mean that the institution lacks any policies to determine the award of academic credit or that 
there is an inappropriate award of institutional credit not in conformity with the policies 
established by the institution or with commonly accepted practices in higher education across 
multiple programs or divisions or affecting significant numbers of students. 

Worksheet on Assignment of Credit Hours  
A. Identify the Sample Courses and Programs Reviewed by the Team 

Associate of Applied Science Degree 
 AA 100-1  First Year Experience 
 AA 100-2  First Year Experience (Online) 
 AA 200-1  Capstone 
 AA 200-2  Capstone (Online) 

BIOL 100 General Biology 
EDU 215 Child and Adolescent Development (Online) 

 EDU 260  Child Guidance & Classroom Management 
 ENGL 110  College Writing 1 
 ENGL 238  Multicultural Literature (Online) 

GEOS 100 Geosciences Today 
INST 160 Tribal Government and Economic Issues 
MATH 105 Contemporary Mathematics 

 NATR 110  Principles of Ecology 
 PSYC 190  Social Psychology (Online) 
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B. Answer the Following Questions 

1. Institutional Policies on Credit Hours 

a. Does the institution’s policy for awarding credit address all the delivery formats employed 
by the institution? (Note that for this question and the questions that follow an institution 
may have a single comprehensive policy or multiple policies.) 

  Yes    No 

 
Comments: 

During the team’s review of the Worksheet on Assignment of Credit Hours it was 
discovered that the College had indicated that it did not have a policy for awarding credit 
hours.  Further research revealed that the College, has in fact, had a credit our policy in 
place for some time and that there was an error made by the individual preparing the 
report.  The College’s credit hour policy is posted in the Academic Catalog and embedded 
into the Master Syllabi Template.  Faculty are required to use this template to prepare 
their course syllabi for communication with their students regarding course expectations.   

The institution has adopted in full the federal definition of the credit hour.  This definition 
applies to the two types of courses offered:  Face to face and online. The policy is 
reasonable within the federal definition as well as within the range of good practice in 
higher education. 

 

b. Does that policy relate the amount of instructional or contact time provided and homework 
typically expected of a student to the credit hours awarded for the classes offered in the 
delivery formats offered by the institution? (Note that an institution’s policy must go 
beyond simply stating that it awards credit solely based on assessment of student learning 
and should also reference instructional time.) 

  Yes    No 

 
Comments: 

The institution has adopted in full the federal definition of the credit hour, including the 
length of the in-class instructional hour, the expectation of direct faculty-engaged practice 
during in-class instructional time, and the expectation that students spend approximately 
two hours per credit hour each week engaged in homework and out of class learning 
activities. 

c. For institutions with non-traditional courses in alternative formats or with less instructional 
and homework time than would be typically expected, does that policy equate credit hours 
with intended learning outcomes and student achievement that could be reasonably 
achieved by a student in the time frame and utilizing the activities allotted for the course?  

  Yes    No 

 
Comments: 
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Not applicable 

d. Is the policy reasonable within the federal definition as well as within the range of good 
practice in higher education? (Note that HLC will expect that credit hour policies at public 
institutions that meet state regulatory requirements or are dictated by the state will likely 
meet federal definitions as well.) 

  Yes    No 

 
Comments: 

The institution has elected to adopt the federal policy, which is consistent with generally 
accepted practice in higher education. 

2. Application of Policies 

a. Are the course descriptions and syllabi in the sample academic programs reviewed by the 
team appropriate and reflective of the institution’s policy on the award of credit? (Note that 
HLC will expect that credit hour policies at public institutions that meet state regulatory 
requirements or are dictated by the state will likely meet federal definitions as well.) 

  Yes    No 

 
Comments: 

The institution offers one degree program, the Associate of Arts. The typical semester 
offers 31 courses total. Courses in the sample, with one exception, followed the 
institution’s syllabus structure and included reference to the federal credit hour policy. 
Syllabi included descriptions of both in-class and out-of-class instructional activities that 
were consistent with the definition.  Credit assigned to courses was consistent with the 
policy and with generally accepted practice. 

b. Are the learning outcomes in the sample reviewed by the team appropriate to the courses 
and programs reviewed and in keeping with the institution’s policy on the award of credit?  

  Yes    No 

 
Comments: 

With one exception, the courses in the sample provided clear learning outcomes, a 
description of aligned activities, and a description of intended assessment. 

c. If the institution offers any alternative-delivery or compressed-format courses or programs, 
are the course descriptions and syllabi for those courses appropriate and reflective of the 
institution’s policy on the award of academic credit?  

  Yes    No 

 
Comments: 
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In the sample, course descriptions and syllabi for online courses were appropriate and 
reflected, for the most part, the institution’s policy on the assignment of credit hours. One 
syllabus did not provide the level of detail that was the norm across all other syllabi in the 
sample.  This was an online course; however, the detail provided supported the 
assignment of credit for the course and was consistent with the course description. 

d. If the institution offers alternative-delivery or compressed-format courses or programs, are 
the learning outcomes reviewed by the team appropriate to the courses and programs 
reviewed and in keeping with the institution’s policy on the award of credit? Are the 
learning outcomes reasonable for students to fulfill in the time allocated, such that the 
allocation of credit is justified? 

  Yes    No 

 
Comments: 

The learning outcomes in courses sampled were directly aligned to at least two outcomes 
of the general education program of the institution. The discipline-specific outcomes were 
distinguished from those of general education. The online courses are not compressed, 
and the time allotted to course learning and activities was consistent with those of face-to-
face classes. 

e. Is the institution’s actual assignment of credit to courses and programs across the 
institution reflective of its policy on the award of credit and reasonable and appropriate 
within commonly accepted practice in higher education? 

  Yes    No 

 
Comments: 

The sample of syllabi provided demonstrate that credit is awarded according to policy and 
generally accepted practice. 

C. Recommend HLC Follow-up, If Appropriate 

Review the responses provided in this worksheet. If the team has responded “no” to any of the 
questions above, the team will need to assign HLC follow-up to assure that the institution comes 
into compliance with expectations regarding the assignment of credit hours. 

Is any HLC follow-up required related to the institution’s credit hour policies and practices? 

  Yes    No 

 
Rationale: 

The institution’s policy is consistent with federal guidelines and good practice. Course outcomes 
are consistent across delivery modes, and instructional activities both in and out of class are 
appropriate to the course description and outcomes regardless of delivery mode.  The 
assignment of credit is consistent with required coursework. 
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Identify the type of HLC monitoring required and the due date: 

 

D. Systematic Noncompliance in One or More Educational Programs With HLC Policies 
Regarding the Credit Hour 

Did the team find systematic noncompliance in one or more education programs with HLC 
policies regarding the credit hour? 

  Yes    No 

Identify the findings: 

 

 
Rationale: 

The institution offers only one program and online courses are offered within that program. There 
was no evidence of systematic noncompliance in the review sample. 

 
Part 3. Clock Hours 

Instructions 
Review Section 5 of Worksheet for Institutions, including Supplements A3–A6. Before completing the 
worksheet below, answer the following question: 

Does the institution offer any degree or certificate programs in clock hours or programs that must 
be reported to the Department of Education in clock hours for Title IV purposes even though 
students may earn credit hours for graduation from these programs? 

  Yes    No 

If the answer is “Yes,” complete the “Worksheet on Clock Hours.” 

Note: This worksheet is not intended for teams to evaluate whether an institution has assigned credit 
hours relative to contact hours in accordance with the Carnegie definition of the credit hour. This 
worksheet solely addresses those programs reported to the Department of Education in clock hours for 
Title IV purposes.  

Non-degree programs subject to clock hour requirements (for which an institution is required to measure 
student progress in clock hours for federal or state purposes or for graduates to apply for licensure) are 
not subject to the credit hour definitions per se but will need to provide conversions to semester or 
quarter hours for Title IV purposes. Clock hour programs might include teacher education, nursing or 
other programs in licensed fields. 

Federal regulations require that these programs follow the federal formula listed below. If there are no 
deficiencies identified by the accrediting agency in the institution’s overall policy for awarding semester or 
quarter credit, the accrediting agency may provide permission for the institution to provide less instruction 
so long as the student’s work outside class in addition to direct instruction meets the applicable 
quantitative clock hour requirements noted below. 
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Federal Formula for Minimum Number of Clock Hours of Instruction (34 CFR §668.8): 
 
1 semester or trimester hour must include at least 37.5 clock hours of instruction 
1 quarter hour must include at least 25 clock hours of instruction 
 
Note that the institution may have a lower rate if the institution’s requirement for student work 
outside of class combined with the actual clock hours of instruction equals the above formula 
provided that a semester/trimester hour includes at least 30 clock hours of actual instruction and 
a quarter hour includes at least 20 semester hours. 

Worksheet on Clock Hours 
A. Answer the Following Questions 

1. Does the institution’s credit-to-clock-hour formula match the federal formula? 

  Yes    No 

 
Comments: 

 

2. If the credit-to-clock-hour conversion numbers are less than the federal formula, indicate what 
specific requirements there are, if any, for student work outside of class.  

 

3. Did the team determine that the institution’s credit hour policies are reasonable within the 
federal definition as well as within the range of good practice in higher education? (Note that if 
the team answers “No” to this question, it should recommend follow-up monitoring in section 
C below.) 

  Yes    No 

 
Comments: 

 

4. Did the team determine in reviewing the assignment of credit to courses and programs across 
the institution that it was reflective of the institution’s policy on the award of credit and 
reasonable and appropriate within commonly accepted practice in higher education? 

  Yes    No 

 
Comments: 

 

B. Does the team approve variations, if any, from the federal formula in the institution’s 
credit-to-clock-hour conversion?  
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  Yes    No 

 

C. Recommend HLC Follow-up, If Appropriate 

Is any HLC follow-up required related to the institution’s clock hour policies and practices? 

  Yes    No 

Rationale: 

 

Identify the type of HLC monitoring required and the due date: 

 



   
 

Internal Procedure 
 

  

 
 

 

 

 

        

Institutional Status and Requirements Worksheet 
 

   

        

        
 

 

   
                      

 
         

 

INSTITUTION and STATE: 
 

 

White Earth Tribal & Community College, MN 
 

 

         

 

TYPE OF REVIEW: 
 

 

Standard Pathway Comprehensive Evaluation 
 

 

         

 

DESCRIPTION OF REVIEW: 
 

 

Year 4 Comprehensive Evaluation 
 
An embedded report during the next Year-Four review combined 
assessment/persistence (core components 4B/4C), to ensure 
continued progress is being made on these matters (e.g., 
integration with the Academy expectations; resolution for the 
SMS/IPEDS issue). 
Further, IAC wants the report to contain a systematic 
assessment plan delineating: 
 
a. The cycle of assessment for each institutional outcome with 
timelines, responsible individuals/committees for collection and 
analysis of data and program improvement reports. 
b. Report on progress, at the time of the monitoring report due 
date, in implementing the assessment plan. 
 
Visit to include Federal Compliance reviewer: Dr. Moreen 
Carvan. 

 

 

       

         

 

DATES OF REVIEW: 
 

 

3/4/2019 - 3/5/2019 
 

 

         

    

No Change in Institutional Status and Requirements 
 

  

  
 

 

   

      

         

 

  

                      

  

Accreditation Status 
 

        

                

 

Nature of Institution 
 

           

                

          

Tribal 
 

 

  

Control: 
 

       

              
                

  

Recommended Change:  No change 

 

   

                

                

  

Degrees Awarded: 
 

    

 Associates 
 

 

  

 

    

              

                

  

Recommended Change: No change 

 

  

                

                

  

Reaffirmation of Accreditation: 
 

         

                

   

Year of Last Reaffirmation of Accreditation: 
 

 

2014 - 2015 
 

     

                

   

Year of Next Reaffirmation of Accreditation: 
 

 

2018 - 2019 
 

     

                

 

Recommended Change:  2024-2025 

 

   

                

                

 

     

                      

  

Accreditation Stipulations 
 

               

                      

        



   
 

Internal Procedure 
 

  

 
 

 

 

 

        

Institutional Status and Requirements Worksheet 
 

   

        

        
 

 

   
    

General: 
 

  

 

Accreditation is limited to the Associate degree level. 
 

 

    

Recommended Change: No change 

 

    

    

 

    

Additional Location: 
 

  

 

Prior HLC approval required. 
 

 

    

Recommended Change: No change 

 

    

    

 

    

Distance and Correspondence Courses and Programs: 
 

  

 

Approval for distance education is limited to courses. The institution has not been approved for 
correspondence education. 
 

 

    

Recommended Change: No change 

 

    

    

 

    

Status: 
 

  

 

See Public Disclosure Notice. 
 

 

    

Recommended Change: No change 

 

    

    

  

 

 

                      

  

Accreditation Events 
 

                

  

Accreditation Pathway 
 

   

Standard Pathway 
 

      

                      

  

Recommended Change: No change 

 

       

                      

                      

  

Upcoming Events 
 

  

   
        

Comprehensive Evaluation: 
 

 

2024 - 2025 
 

    

        

 

 
 

  

        

Recommended Change: No change 

 

   

        

        

   

 

 

        

                      

  

Monitoring 
 

    

      

 

Upcoming Events 
 

    

 

 None 
 

 

      

Recommended Change:  
 
interim monitoring due 10/15/19 on finances (5A). 
 
Focused visit by 11/15/2021 on:  (4A) program evaluation and improvement; (4B)  
student outcomes assessment and related federal compliance on student outcomes 
data; (5D) Institutional effectiveness. 

 

   

      

      

 

 



   
 

Internal Procedure 
 

  

 
 

 

 

 

        

Institutional Status and Requirements Worksheet 
 

   

        

        
 

 

   
                      

  

Institutional Data 
 

              

                  

 

Educational Programs 
 

      

Recommended 
Change: No 
change 

 

 

              

  

Undergraduate 
 

  

      

                

   

Certificate 
 

      

0 
 

 
 

  

               
   

Associate Degrees 
 

 

1 
 

 
 

  

         

                
   

Baccalaureate Degrees 
 

  

0 
 

 
 

  

               
                

  

Graduate 
 

     

                

   

Master's Degrees 
 

    

0 
 

 
 

  

               

                

   

Specialist Degrees 
 

     

0 
 

 
 

  

               

                
   

Doctoral Degrees 
 

     

0 
 

 
 

  

             

                

 

            

                      

                      

  

Extended Operations 
 

                 

                      

   

Branch Campuses 
 

   

    

None 

 

  

Recommended Change: No change 

 

  

    

    

 

        

                      

   

Additional Locations 
 

   

    

None 
 

 

Recommended Change: No change 

 

 

    

    

 

         

                      

    

Correspondence Education 
 

   

    

None 
 

 

Recommended Change: No change 

 

 

    

    

 

   

                      

   

Distance Delivery 
 

    

        

   

None 
 

   

 

Recommended Change: No change 

 

  

        

        

 

          

                      

   

Contractual Arrangements 
 

   

       

 

 None 
 

 

       

        



   
 

Internal Procedure 
 

  

 
 

 

 

 

        

Institutional Status and Requirements Worksheet 
 

   

        

        
 

 

   
  

Recommended Change: No change 

 

       

       

 

                      

   

Consortial Arrangements 
 

  

     

 

 None 
 

     
 

Recommended Change: No change 
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